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Abstract

This paper discusses the quality of beliefs which EFL teachers hold
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regarding classroom teaching. Teachers’ beliefs are conceived to be a
personalised adaptive system of conceptual and practical knowledge of
what they believe teaching and learning is about. These conceptions,
implicit or explicit, are inferred from past learning- and/or teaching- expe-
riences, observations and reflections, formal knowledge from teacher edu-
cation, and other relevant resources. Most literature assumes that
teachers’ beliefs tend to be stable and reluctant to change once they are
perceived and taken in as consistent and valid against teachers’ semantic
benchmarks. With appropriate awareness, insinuations and interven-
tions through preservice or inservice teacher education programmes,
however, existing beliefs are subject to reorganization and reconstruction
as results of confirmation, addition, rejection, re-labeling, etc. of accommo-
dated or novel knowledge. Strategies, such as reflective journal writing,
conferences and/or interviews with colleagues, experienced teachers and
mentors, serve to trigger and promote belief evolution. The author pro-
poses EFL classroom teaching is a holistic process of collaborative inter-
action among teacher, learner, subject-matter and objective, whose
representations form a tetrahedral structure with any single factor of the
four located at each vertex. A teaching process is seen as a vector stem-
ming from the base of teacher, learner and subject-matter towards the ver-
tex of objective. This pyramid stays and floats inside a sphere which on
its surface has eleven ecological factors of magnetic force affecting con-
stantly what occurs before, during and after the teaching event. From a
constructivist viewpoint, teachers are proved to have developed cogni-
tively when successfully reorganising and reconstructing their beliefs
about the nature and reality of classroom teaching, taking into analysis
the macro interplay between the internal four factors and the external

eleven factors.



EFEHMOL) — 7 ICHT 5 EE 107

1. MEDEREBW

A, EFEEMOERWME, HEWRSE, B% - B& MES H
WrdkHe, ETERVRERE 2 EEMERAN (teacher cognitions) (2R3 B RS
ANz oTETzo FFIZ19904EMR X2 513, Richards and Lockhart
(1994), Woods (1996), Williams and Burden (1997), Gebhard and
Oprandy (1999), Breen and Littlejohn (2000), Tui (2003), Borg
(2006), Andrews (2007) %Y, HESEHMORINIET A H5BE
BRAEFERINDL L) Ikl BPEIIBVWTY, REEEKEF
£ (JACET) SiEmzRAES (2009-2010) » HHIRE [HEEHB]
I [SEEHMRME EEHE] LW EHTERZITo Y, ¥8 -
R—72 (2009) D EEBMOZMETIRZLRAILALZVTBIZES
72o L22L 7455, Liston and Zeichner (1990: 66) #*° ‘it seems odd that
the researcher has shed little light on how teachers’ implicit and explicit
social, political, and cultural beliefs affect their educational deliberations.’
LEBLTWAE B, BHEEBREORK A 2E A (teaching practice) &
MR, ¥RIC ‘teacher beliefs’ (HEiY ) —7) & OBEMIZET 5 HF
RII—BOREIRHEENLFHTH S, Fl2IL, Borg (2006: 46) i,
SHERER B ORMIZEICHE T 2R E LT, OBZOFEBEKEBRLE
4 (trainees’ prior learning experiences and cognitions), @S EHE 2
45 Y1) —7 (trainees’ beliefs about language teaching), @HEEE +
ICBIFAEERE, Y'Y —7, Hi# (trainees’ decision-making, beliefs
and knowledge during the practicum), @EHHKBERIK 28T 552HD
2% (change in trainees’ cognitions during teacher education) @ 4 > ®
BlEEBTC, SHEBMOBIICHE S 5 EEN LMHED S ALK LT
W5,

EHPEORFIZIBITHEEHRBEEROEE 2 HNIE, #E HY, &
FERZE2ABLT, SERHEEBOR, NEFEHRE BSFHE6E.
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FEER, BMREBER, bR SICHETAERNRMAEZIILD,
FEREEE, BHE BMTR FERER 4ABEEORERE %
BRUEDRE, 2HEBEL EICHET 2 HERN MM & Eikik
NEERIEDLLEHIC, NEBEEEFLZEL ULCHIICERT 28F
BELLTORME BH HE #E2EOWIHELEREZFEL &
BEEDLILTHD, SONTFA 2L, HERKREY, EEHNEER
EHPBEICE R TV 5 RN MBERCEERNZEEICN LTS 20
TERBREZRIZTTHA ) EVIHRFICTIH L T b, THIZEELT,
BSE (2008: 129) 1 [ 4 DEEHAGILE— RIS/ EFELIROEHRT
Y, SEFEHIRESLBESERVCBEELICHE T 2 Mk &2 BRI
BLTWRIER) TR, BARWDOAF—=, 8%, FIZHMK, HE
N EONEEFRBE LTS, £LT, HKAliidI s OBRERMLREERHM
WKEEBEBOEETEL LAbEDLZ EIZLoT, EROERPKEN
DHBEEIZOVTHEM 2R L BRMA T 2R A D] LT, EEHAM
HEVPE_ZSEOFEEL L TBEL-RABR EHFTERDOEMRIE
BHLTwA,

ZIT, ARIZBVTIEICRTHRICEDSNT, (1) ML) —
TO—RELFEEASHICL, (2) EFEHMOE) — 72K T A
BFHRAHERS ERAHE LRI L, (3) BEHEERUBBHMENEY —7
DEFIRIZTHERRIET AL L 12, (4) HEOREBRERICH
TOMBERN LEEBRIIOVWTREZMRA A EIZT 5, 2B, &R
Tid, EFHEBLE (UT, £EBE) i3, KERTKREROKEBEK
ARED H VBRI I BV THERF ICHT 2 EMN 2 HE R UEH
& (preservice teacher education) #* %i# 3 %% 4 (trainee teachers;
student teachcers; prospective teachers) %, #FEHE &1, LEOHF
ARREZIET LRICHEBRS CHFEREOERKIRDL 52 BUMHE (inser-
vice teachers; practicing teachers) # ZNZhIgT, T/, EFEDOERK
HE L EEHE OBBIHE 2 4 b TEBREMBHE L 10, BUREFIR
BrBEET 2 EBERCEEZRBEORMBE LT [HEESM] AW
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LiZT 5,
2. KEHEOEY -7

2.1 HEEY — 7Okt

FKHEH (2000: 194-196) 12 kAU, &Aoo ) —7 Lk, HFEROFEH,
BESHOMR, BETBHL ERMOEE - &G - THERECHET
LBHAMHMADZETHY), THEELZSZ2BE 2o Twb, T
bbb, ¥ —7&id [HEEAN, & 5\I3Z 065 B % < EAfisC
DD &S iR, HMBRETET L VWEEZ 0LV ) BREB, %
ME, 1588 (p.194) DT L TH B, ¥ —T7II3FBHE, B
B, EHBLRELEIND, itoT, BV — 73 REDFE - £ - 5F
i Z BN BT B KA O BE BERLERRE KL 2B RIZL,
ZORR, FREVBEICBT2BMOSEHEELELTHEDOTH 5,
BETIR, ©)—-71k [BE] 503 [EE] LRSWEmZEE %
FAEABERD—2 L LTHRY EIFo TS, LA L, RLIHIEL
LB, HEZME BT 5HEERICE, EAEH (personal theory),
4 X —7 (image), *% 77— (metaphor) 7z &, ¥ —7IZEML
HEBUA (psychological constructs) 8% % .

AT DM (teachers’ knowledge) 13, WZERHIH (content knowl-
edge; subject-matter knowledge) & EREAM# (practical knowledge;
practical theory) KBS b, Fl21E, [EFEOBF X, HARE RE
F, CEEE ZERELREICOEEINDL] W) EEETFEFOEEN
MIATE I, (EfICEEERFELEIFEE IO T A T] &
V) EERMZARIBREICENENET 5. ZREOHHBKIE, HHEAD
RBERPEHERB L TWEEIZBWTEYY) = 7R/ A=V BT LA
#3%\y, Calderhead and Robson (1991: 3-6) %, 1 A —3 #O4FEDH
RERLANLZIZOWTOREEEEDDH S ‘episodic’ & @BFEDRERIZED
WTHISAL S N7- ‘general D ODHAITHZ, 4 A — JHEER O HHK
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£1 OB AR LR T 5 OCEENE RS & RAAHE
LB S 2o oAa B

B OEE MR B E f &R
anticipation FHa abstraction R
assumption FEE - R analogy |
attitude RERE analyzation [ TAT
belief ¥l —7 - % - €% | assessment | AE
conception S categorization | #EIME(L
conviction WS conceptualization a1t
expectation FH - Bt concretization | BfkL
feeling Bl - E deduction IERE
frame of reference | ZHBH: definition | EFR
ideology 4 FFaF— description | RLR - HE
idiosyncratic theory | {8 AHz% equation 9%t
image A=Y KR evaluation i
impression L ENR exemplification | B’}
interest R - B explanation L
knowledge (base) DR () formulation | AEAE
maxim CATERE generalization | —#&ft
metaphor i A% 77— K | grouping LT
misconception PR illustration | BURE
motivation | BhRAT LT induction i
needs P ==X interpretation |
notion e judgment il
perception CHE justification L IE41L
personal theory RPN prioritization CRE(L - L
perspective [ I8=ARY T 47 - Bl | reflection PRE-EE-NE
preconception | AR R - BwAR | schematization | X ¥ — <1k
prediction i o/ [ 2} segmentation | Z3Hift
preference | PEAEYE - A selection 3l
premise [ HIER - GHEOER | sequencing FEIE
prior knowledge L AT synthesis sy
professional thinking | ¥/ () #8% | systematization | Rt
proposition | ERR i
prospect PR L i
schema P AF¥—<
thought PRE - EM
understanding | R
value | fififiE 81 .
view | R i




EEHMOL) — 7 ICHT A ER 111

¥ BBLT A2 HEEZRFOLLDICZONED [BEN] 50iE [BE
W] 2EETEON, HELERT S ECHAESCHEN LTS L
AWML CVD, ZOBRICBVTIR, B =78 A A—-VikITIZAEE
ThbHEERZTOELI ARV, F72, LTIWRLAEBY, Handal
and Lauvas (1987:9) D3ER4H (practical theory) (T AEHD L) —
TN T B — MM R FICHBEL TV 5,

... a person’s private, integrated but ever-changing system of knowl-
edge, experience and values which is relevant to teaching practice at
any particular time... a personal construct which is continuously
established in the individual through a series of diverse events (such
as practical experience, reading, listening, looking at other people’s
practice) which are mixed together or integrated with the changing

perspective provided by the individual’s values and ideals...

CDEHCTY) =7 LHHROZ OB S FFEE LTRASNNS
—HT, RENLZEROECEHERMT L UB L H b, 72k 213,
Grossman, Wilson and Shulman (1989: 31) %, ‘..beliefs rely heavily on
affective and personal evaluations.” & i8-_XTE) — 7 DIEEIH 2 5 IZEF
fHE 2 BITE 123 EH LT\ 5, Richardson (1996: 104) (X ‘...knowledge
depends on a “truth condition” that suggests that a proposition is agreed
on as being true by a community of people. ...propositional knowledge
has epidemic standing; that is, there is some evidence to back up the
claim. Beliefs, however, do not require a truth condition.” & #AXT, W
BOEMBE ) HIEELBHTEXE20E2), €)—7 LAROER
rELEFERL TS, T LT, Tui (2003: 61) i, ‘if teacher
knowledge is considered as personalized, idiosyncratic, and highly con-
text specific, as in teachers’ “personal practical knowledge,” then there is

considerable overlap between the two [beliefs and knowledge], though
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they are not synonymous.” ([ ] WIZEZDOME) BT, REE~D
KEEPBWVEANZERAIIC) -7 Lo EBHRILNZ L 2L,
D ‘beliefs’, ‘metaphors’, ‘images’, ‘assumptions’, ‘values’ 7z & D
e % g T A #F5& LT ‘teachers’ conceptions of teaching and learn-
ing £\ HEEHWTWS,

Richards and Schmidt (2002: 541) ¥, SEEHEMOE ) — 7 % ‘ideas
and theories that teachers hold about themselves, teaching, language,
learning and their students’ & &L, YU — 73 EH FDEEORER,
BE, MR ZOMOBFERE,SEEH I, FREEIEEOFR
RAY PT—=7EBELTBNNBL2 L DB EZIFIT CEfIZZL
WHBBEETH S LRI TS, £LTC, EY -7, HAHPHIHER,
THbHLRADOHRFIEE L 72BIKILT 2508 L TORREL,
REEBRIIBHINLIEREL LToORELFHDLBXTW 5,
Williams and Burden (1997: 56-57) i, ‘Teachers’ beliefs about what
teaching is will affect everything that they do in the classroom, whether
these beliefs are implicit or explicit.” & X T, ¥ — 7 I4FEERILS
RABEEBORISIERBL TN S,

Pajares (1992: 324-326) 13# i) — 7 O4FE% LT 01638 HICHIE
LTWaH, EY—7i% KRFXWIELM (public truth), FEMEIHA
(formal knowledge), #£HIHECE (collective memories) 7z & & 1) b #hifi
EAOBIZE SR EBIRITENNC G 2 2B NIPKEL, —HADOERER
DVWFNPORHET—HBE IND & ENLERIIIE D & OF & #F 23
BRI KB BIEICZ L b L EZ BB,

1. Beliefs are formed early and tend to self-perpetuate, persevering
even against contradictions caused by reason, time, schooling,
or experience.

2. Individuals develop a belief system that houses all the beliefs

acquired through the process of cultural transmission.
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The belief system has an adaptive function in helping individuals
define and understand the world and themselves.

Knowledge and beliefs are inextricably intertwined, but the

_potent affective, evaluative, and episodic nature of beliefs makes

them a filter through which new phenomena are interpreted.
Thought processes may well be precursors to and creators of
belief, but the filtering effect of belief structures ultimately
screens, redefines, distorts, or reshapes subsequent thinking
and information processing.

Epistemological beliefs play a key role in knowledge interpreta-
tion and cognitive monitoring.

Beliefs are prioritized according to their connections or relation-
ship to other beliefs or other cognitive and affective structures.
Apparent inconsistencies may be explained by exploring the
functional connections and centrality of the beliefs.

Belief substructures, such as educational beliefs, must be under-
stood in terms of their connections not only to each other but
also to other, perhaps more central, beliefs in the system.

By their very nature and origin, some beliefs are more incontro-
vertible than others.

The earlier a belief is incorporated into the belief structure, the
more difficult it is to alter. Newly acquired beliefs are most vul-
nerable to change.

Belief change during adulthood is a relatively rare phenomenon,
the most common cause being a conversion from one authority
to another or a gestalt shift. Individuals tend to hold on to
beliefs based on incorrect or incomplete knowledge, even after
scientifically correct explanations are presented to them.

Beliefs are instrumental in defining tasks and selecting the cog-
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nitive tools with which to interpret, plan, and make decisions
regarding such tasks; hence, they play a critical role in defining
behavior and organizing knowledge and information.
Beliefs strongly influence perception, but they can be an unreli-
able guide to the nature of reality.
Individuals’ beliefs strongly affect their behavior.
Beliefs must be inferred, and this inference must take into
account the congruence among individuals’ belief statements,
the intentionality to behave in a predisposed manner, and the
behavior related to the belief in question.
Beliefs about teaching are well established by the time a student
gets to college.

Pajares (1992: 324-326)

YY) — 7 3EEFRA 2 BT SR LS TH 55, HEEEK
BT AEBREICHN L TERLTHERLEEBY 520D ThHb, £
DYERMRIE—BARH ORE IR D D REEKFDOS D (B €Y —7
(X777 — 7 ZAEMOBRBHN 2 BRREELRT] ~EEFoBERRE
[(BENBT L ERB VWO WERE 2 ERT 5] 226, DT A 7
T=7 kbR TRRRLD (Bl YY) —7 [FEEHMIIE-T
FREOKFERDIRIEELFTERTH 5] ~REFE~NOKREITE (&
EETORIEEEICSMT 5]) FTEREICEATVS, €1 —7
PEEEERR CEBEBHEMKICK L TE R S EEHII2WT Tudor
(2001: 38-39) EUT DL I BT WS (BHEFITEEICLS),

Teachers, like students, are individuals and their actions in the class-

room reflect their individuality and their own personal philosophy of

teaching. Each teacher thus defines the nature and goals of lan-

guage teaching in a certain way and may therefore be seen as having
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) — 7 3HARA 2 R 2 MR BB S TH 2 5°, BHEEER
BT LERREIIN L TERTTHELEEBE 520D THb, €
DYERRFIE— B O EIARD B REEFEDO LD (Bl 1 €Y —7
(R7 7 — 7 ZEEMOBBI 2 BRRRERY] ~FEFOBERE
[FERENAE © AMEEH B2 ) 0GB ¢ EfT 2]) 256, HMOF 17

T—=71Z

bR TEEZLD (Bl €Y —7 [EFEHMIZE-T

EFEORFERNIROEELBETH L] ~HEHE~OKETE) [k
FRETOEMEETEICSINT 5]) FTEHREICEATV S, ¥ -7
PIREERRVCEBEBHERICN L TEH R 581220 T Tudor
(2001: 38-39) XU TD LI IZHRRTVE (RIFHITEEICLS),

Teachers, like students, are individuals and their actions in the class-

room reflect their individuality and their own personal philosophy of

teaching. Each teacher thus defines the nature and goals of lan-

guage teaching in a certain way and may therefore be seen as having
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his or her own rationality of teaching. This exerts a significant influ-
ence on what teachers do in the classroom and also on how they

interact with the actions and the attitudes of other participants.

[A#%2, Calderhead and Robson (1991:7) %, ‘The different concep-
tions of teaching and of professional development held by students can
influence what they find relevant and useful in the course, and how they
analyse their own and others’ practice.” & 8 XT, EFEMAOL Y —7
PEBEBEONE LT E1EFET 280 THEL] R [5H50n] &
LTHBERIZTILEEHL TV 5,

FNTIE, €V — 73RN E COREEREIIRBLZ-EHLZOT
HDHIMe BHEZNE, YY) -7 IRERRL LTSHELINABIC,
Z OB ZWEREIZ OV THBFL2EHRRPREORVHEGSML OIS
TREMEIZ VD TH A 9 H Jourdenais (2001: 372) X, 7’0 ba— )45
W8I AMERE L TORBEORESN, @70 b a—-VoRERxE,
¥, AflE @7 -y oMt GE OBBREOX S SHEWRNZEE
FITC, WERED R R LR (retrospective reports) (2B L TIHRD
BRCHEB AT WEENSH L L2 ML T5, T2, HE (2005
b, EV—7 3 0BT evice L, BioRENESERAN
WA D ) ) — 70BN, BB EREZ2CICHLTSHEHNE
FRBVLETH S LRBRRTnE, LELRDS, BEOEZZHN, €
)= 73 ZOMEIZBNT, HAHELY AoHRER, AMER, ANEE =
WE, HEE ERK MEBL SO RrSTRIBLTBY, %E
A SO PIRFAS CHERR 3 2 WA HER (content knowledge) X1 &,
K, L, LT, BEIRAVWTWSTRESEVDOTH S, Th
Wz, YU —7h5EESNERBETERLREESIIME~ OO
XA IREER - RETFMMOZHEIIR R EER TELIRA RV,
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2.2 BEEY—-T7DEE

EEHEE LD L) ) =T RN TWEDTHA ) b 2. 1TEE
L7zEBY, BV —T7R3ZNEEMILPOFERCAGEEEATV:
ELTH, BRIMEAORMERIIBWTIEI—EMLFRELZFo>TW5,
Y — 7 I EEN ERCRE 2SS Db HiuE, TER%FHE
RERICEMTIONDZ DL H S, 2L T, HiOKKERIZBIT A
SDHRFRLHHPREL 2 ), TORBRENZAIIIBLT: [HE
BL] R [EXEL]I TN ELHLD, FRIEBEFLE) -7
DB LB FLEOHTERINS, #toT, ¥V —7I1d—HEK
EhbE, 122 EEMPORBNLIGESREFIToNZE LTHE
BRICBIESNSE Z L3V, EY—=TOHIZiE, wbwd [EADEW
khJ@;5u@@@ﬁﬁﬁ%@%&ugdwtm%mﬁw%mé%ﬂ
I, FEEFAICES OFKGIN, Ha3Ubl, &EY, Busw, BRK%
“"Ebhmm’f%¥>®édbé ZLT, #hnid, 40 HHOY
V-7 %BIE, B FEHT L) b, BEEOXEKICET S AEOY
1) —7 (community belief), 7% b HEFRAME (professional knowl-
edge) L LTHHINEZI L DS, TE - K= (2009: 195-229) i,
HARDOHPFERR OEHEFROEFEHE2BLE ATy M7 ¥ FOBRE
A8l Xt RIZL T, OFEEBEOMM L Bk, OIBBICHT 5 H#% & ik,
OHFHW, OHMEE OGOHBRH OKAWIHE, O#HM, OHF,
QEFELOBBRLR EIDOBEBPOBR INT v r— MREXERL
oo MBEOHEHEEZRUB LIS, NEFERELRBETHL LKL
LAEGVEIILO, BEXL, FR XEZEICHTLIAH#RLFEELE
ERTHEEAVICONT, BRAEEHMIIZR Ty M7 v FOSEE
fid D b EENZRIEEZRTEAND DT EHPHAL 2L o7,
Warford ad Reeves (2003) 1%, 721 7 »K%¥ T TESOL # 5T 5%
EBE (N, EFENEFEE 64, FEFFEFSE 38) EHRICEEHR
FICHTH2EVANIIODWTHRELZ, 20#%, (1) B¥ES SEE
BEBAMSMLT 2B 77— AV AEMSH L L, (2) fEH
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KyEi%% (apprenticeship of observation) [Lortie (1975: 61-67) : (¥ffiid&
FOFEBEEBICEDSTRMBICEAMRA 2 TR T 5 &) BERAD ] 13,
FEERE L D LIRS CHEEICBEINLZ L, (3) BB
DWW THEBUAM 2R 5 BURGHT & a5 2SR BRE DR ELIZN
LwnwZ &, (4) HRERWLREMD#EE B ORMAIIEHLETRDY
hirZ & (folklinguistic adaptations) 7 &% BH S A2 L7z,
ZhTid, A EOEFEHRIIIEFEEOHFFBIIOVWTED L) %
B =7 %N TWEDTHAS) e — R E) -7 & LTIIUTOD
LI LEHAPEESI NG,

(BEGHRHRERBICE TS —7)
FEREFEHEIIH 4 OBEER L BBRF %V
BRHRE S HE B TOBERIC S0 2 EEF /NS,
FRPLOBEITII s — Y 3 VEROEERFRHETS (72
ZZ05H) .

(ERHEE £ /BRIl 28 —7)
HERPGRE THEA BRI 2 MR EBRI IR %0
ERETHEE~OSINIHET L L CORRICHE 22,
FEHME O 2 DR VY 3FRLe Y P25 2T 5,

(E_SEEBICET2E)—7)

SHEREER SRR R OB UL OB EEICERT %0
WHERNIEFENDOEBETH %,
AR ST S BR A R E v,

(B R U HEEREICT A K — 7 )

Communicative Language Teaching (3553 REH DEBIE L TV 5,
EFEOREREF T INETH 5,
WEEOHBHIIEHAFE LAV D RETH D,

Richards and Lockhart (1994: 32-41) &, LTI L¢80, B



118 BEH A=

BHMOCY) — 7120w COEESH EEORE), OF8E (-5
BR), OEES DHEFESERE), OREE (1) *¥274), OBESR
(BEEE) D5 OOBIHERITT, HMDFEY (F77 4 7, narratives)
ZBLTEY) -T2 FEHYICTE-D0EMEFRL T 5,

1. Beliefs about English
Why do you think English is an important language?
Do you think English is more difficult to learn than other lan-
guages?
What do you think the most difficult aspects of learning English
are (e.g., grammar, vocabulary, pronunciation)?
Which dialect of English do you think should be taught (e.g.,
British, American, other)?
Do you think it is important to speak English with native-like
pronunciation?
How does English sound to you compared to other languages
you know?
What attitudes do you think your learners associate with
English?
Do you think English has any qualities that make it different
from other languages?

2. Beliefs about learning
How do you define learning?
What are the best ways to learn a language?
What kinds of exposure to language best facilitate language
learning?
What kinds of students do best in your classes?
What kinds of learning styles and strategies do you encourage

in learners?
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What kinds of learning styles and strategies do you discourage
in learners?

What roles are students expected to assume in your classroom?
Beliefs about teaching

How do you see your role in the classroom? How would this
be apparent to a visitor?

What teaching methods do you try to implement in your class-
room?

What teaching resources do you make use of?

How would you define effective teaching?

What is your approach to classroom management?

What are the qualities of a good teacher?

Beliefs about the program and the curriculum

What do you think are the most important elements in an effec-
tive language teaching program?

What do you think the role of textbooks and teaching materials
in a language program should be?

How useful do you think instructional objectives are in teaching?
How do you decide what you will teach?

To what extent is your teaching based on your students’ needs?
What is your attitude toward assessment in a language program?
What changes would you like to see in your program?

Beliefs about language teaching as a profession

How would you characterize English teaching (or the language
you teach) as a profession?

‘What changes do you think are necessary in the language teach-
ing profession?

What kind of training do you think language teachers need?

What kinds of professional development activities best support
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teaching?

What kind of support for professional development is available
at a school you are familiar with?

What is the most rewarding aspect of teaching for you?

Do you think language teachers should be evaluated throughout

their careers? If so, what form should this evaluation take?

i, LEOKZEMIIOWTHSDEZ 2 5#B(LT 5881280\,
BEMELCER ) —7HORI SEEROBVTA LY — 7 %
HWLZORYM2FHET L, ¥ —713, BBOPIEDATNEE
L LIZ S VEFERSD (implicit knowledge) & i13E7% ), [ALEBTH 5]
ED [CIEDETRETHAL] LI EAISHEICEERZLZLOT
& 50 (explicit knowledge) DEMEZFHO L DOHL Vv, 72& 21E,
BREORMBIE L R TRICKEBETRELARbT L WHHELV—F VIE, &
DE)BEME) =7 ICHELTWDEDTHAI) e BZHL, K¥D
WEEHANIE, CON—F UHHREFIEE L TARRTH ) HEHLFILH
YAy 7y e LTORBEEZRE2T L), HRICERESZER
MZEDSVTERBLTWBIZENE V. LALLM S, BEERiE, #
¥RER, BEHE FMoRS, AEOFHRR, FHbOBAL LM
LTCHRELARE, Thbb, ¥Y—7, $EEOHE (perspectives),
F%E (assumptions) ZFDWT, LHRIL L - RESH T BRIICHEEL
THIETHL (KEH, 2009:70) £h @z, FEXFHITBEOK
BICEDSWTRERBRHOFHE—AZHC L), A%, i, FllzLo
BB LETH Y, ZORMBREIIE, WhWBRNHM#HTDH L
BAMRD 5,

ZNT, M) — 73D L) RERICESVTEREINLDT
HH 9 Mo 7L 21X, Richardson (1996: 105-106) i, ALY — 7D
BB 5 2 5ERE LT, (1) personal experience (511K U EE
%) (2) experience with schooling and instruction G327 {KER)
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(3) experience with formal knowledge (FMTHIEIR) D 3 DOFHIF T 5,
Sato and Kleinsasser (2004) X, HAOEHFERICEBET 5 KFEHEL
% (W, BHARAN1I%, EHREFFE4L) 2HRILREOERDS,
A& OERPHE L ITEBRIC, IO OFEERMOZESD (1) B
COEFEFEZER, (2) EFEORELEYL LB, (3) BRABMERIC
B 2 RMER OBREBEL EICEOVTWAE I E AL LZ, T2,
Johnson (1994: 443) %, 7 AV H DO KT MA in TESL # X § 5%
BHEAZEZFRIZLEFAEOKRICESWT, NEEHMENICESS
EHIRICETAEBEOY Y — 7%, (1) images of their formal lan-
guage learning experiences, (2) images of their informal language learn-
ing experiences, (3) images of themselves as teachers, (4) images of
the teacher preparation program @ 4 D DRSS A & BTV 5,
& 512, Farrell (2007: 33-34) 1%, Richards and Lockhart (1994: 30-31)
EBEIILTC, EEHMOC) - 7TRBEICEE* RIZTERZUTO6
HEZHELTWS ([ JNOBHIIEEIZLD),

1. Teachers’ past experience as students
(S EFED @ E DO FBREER]
2. Experience of what works best in their classes
(ZE BT 5 BRI EER]
3. Established practice within a school
(BB THESNDREDEIRAY 1 V]
4. Personality factors of teachers
[l oo fiE 1 ]
5. Educationally based or research-based principles
(SHEREHE I\ CB§ 2 FAR A R
6. Method-based sources of beliefs
(S EFESZEO R - FAl]
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ﬁ]ﬁ@ﬁﬂtﬁ‘% Borg (2006: 283) AR - K—2~ (2009: 182)

, BEBMOBHONEFOBRE - FE, SNEEHRM, FEE, 4
FaTu, BRNE BH2ECETSE, EY-7, HME 2577,
BE Bl COBBEBSr OB LE, ZoRBEBRIZBVT, (1)
B 0% B EE (schooling), (2) # ¥ ® P B 15 (professional
coursework), (3) 3¥%#EPE (classroom practice) 3 D DHERER S
FEE5Z2HEFERLTWD (H12H),

EFRoOMEITTRY, FE, MW, BE, BFE URERZEC
Bb o, EFREMOE) — 7, BEICBTLHEFOFERR ¥
LhbLbEFEL L TCOZVORBIERL TWEZ L E2ERHL TV 5,
Johnson (1994: 440) #f “..when preservice teachers enter teacher educa-

tion programs they bring with them an accumulation of prior experiences

M1 SaEHME

Personal history and specific
n-pen'mce of classrooms which
preconceptions of
educmﬁan G.c. tmchen teaching)

PHOBREE L 7Ot

May impact on existing
cognitions though, especially
when unacknowledged, these may
limit its impatf

(

Schoolmg

HProfmnonal CouneworkJ

N

g

2

Beliefs, knowledge,
theories, attitudes,
assumptions,
conceptions,
principles, thinking,

COGNI

LANGUAGE
TEACHER

About # h
learners, Immmg
subject matter, curricula,
materials, activities, self,
colleagues, assessment,

TION

decision-making y

Y context

Contextual

Factors

[

\ 4
Classroom Practice
including practice teaching

v
Around and inside the classroom,
context mediates cognitions and
practice. May lead to chmga in

Deﬁ'nedl‘vyﬂmmfemdam o

cogmﬁmmdcontaﬁdfam In
turn,

7

cngmhum or create tension b
and cly

ly and/or

A ortic

&
3. 5

¢:f 4

Borg (2006: 283)
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that manifest themselves in the form of beliefs that tend to be quite stable
and rather resistant to change.’ £ 8TV 5 & B, FHFEEIESNT
R I Nz — 7 EBEBEMTHEEZ /i L TihE 2> SEA S B HMER
#% (transmitted knowledge) &V dFEELA Ay PT -7 2BE LT
5o o C, BEFE) — 7 0FBERL D SN ERL T, Z0ER, #
BHREDEDLVEIEATLI LI H D, £O—AT, BBFE)—7¢&
FEROBIIAEE ZEBERLEREISE U WAL, L 2BFY) —
TONBVHEEIRTAHIRARLTFRTHo72L LTH, FERIIBRAFY
V=T B4R 2, BT — NNy 7 L LTHRETAZ LR
5o

2.3 HMEY —7OMRREVERAR

BEE) — 7k L0k ) IcEREh, £LTC, EDLHITLTELT
5D TdH? ) %, Tillema (1998: 220) X)) — 7 OHKEEBFDERIS
DVWTUTDE ) IZBRTWE (BHEEIIEERICLD),

Belief formation takes place over longer periods of time, modified
and gradually ‘corrected’, mainly by (peer) feedback on behaviour.
Brief change, however, is the more instantaneous process of deliber-
ate confrontation with new, discrepant information, which gives rise
to uneasiness and the need to resolve a conflict with an evoked situa-

tion, action or thought.

Thbh, C)-—T70ORBE LIVEVEBHZETLZAETHY, €
V= T WZEDWLEBROITENI 74— Ny 28 MAohb I LICLD
BKBIERSTIEATbN S, THIH LT, €Y —70% bid, HEEH
REATHY, BEL) —7 LOEASMWICRIT-FHIERICER L /2RI
ZOVV IR EEBRWICBITIERNZERETH S,

X 2 (Tillema, 1998: 221) (&, BFFE ) — 7 EBE I NI HFF 2 RRX
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K2 ¥Y)-—70%EER

recognition
consistency
check
no
evalugtion change
| > discrepancy
recognition
declsion
4}' b——Pncapsu-
lation
|——> o "
need
reconstruction

@ —denia

Tillema (1998: 221)

L7z DTH L, TTHFEFBROVRRINS L, ERIIZONBEOHF
HEFEOBRFLEY) — 7 IO LR omEMIC—E Y (consis-
tency) 3% 50BN EHET 5. b L, WEEICHE (conflict), XL
(discrepancy), A& (anomaly) 237%2iFhuE, FHEHRIIFLEY —7 &
LTEBmMEns & e bICBFEY) —7idmibsns, Z208E, BFEY
V= ZIBIERBEI N E V. b LIEMIZA LS 5 L HE L7254,
BEFFE ) — 7 2 B4 (reconstruction) ¥ 5 LEMNE#INL, 20
BRT, BECY —70BBEYZITANRVEE, FERIIEN S
bo b LFHHRICH L THEENZEFMEST SN, BFYY — 7 OFHEE
MEHEELOFETH S LT S NIZBHEE, BFEE) —708MER
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ME % EROFILTE RO THBEDSFHEI NS, b LHHERICH L
THEENRFEAT SNHEL, FERIGE S h—EORMERT
CER TR R

ZIT, HHEiYY — 7 OBALICET 5 EIEM SR % HBIRET L TA

2T B, £, BH (2002) &, HEROKRZETHERBEEZE

1'*’9"6%’%&224’%%30‘%! L&D S, (1) FEFEOBEEBFIRIZBW

T, SEEMER, SHMROEE R OFIE, SGkRE, SEEA,
FEAZROERA, TA MO 7THEHBICETLEY) — 7ICBLBA LN,
(2) ZhooBEBRIIBVWTCIREL BE, BNFBESH, 3)
T—=2ay T TRLESAIHFEY — 7 OBIEERL TSNS
ZEhEEHELTWA, Tann (1993:68) &, 4 ¥ ADOKETHE
BELERT 2REGOEFEEZMRIC, FEREREERFMICTT 5
8 NP5 (personal theory) DHEA*REL-ER BFL) —T7RE
BWEEEL, ThOxBRMICEEIL, 2L T, 2ORUUSCEBEE
HRRTHZ LIZEBEIZE o THBRIERETHL Z L 2HLMII LT
Joram and Gabriele (1998) 1X, 7 XV h OKFTHERIHEHKE*H
W BEBE 2~ 3EABENRIC, 14BMOFH OBGERE & # T R
DENFRIZBWT, ZAPHEBRERN 2 RN L0 L) LBFEEZ
FoTWwr0rERE L. AEICSIML ALK FERICHT OH
ZEFEEL, 20BMOEMBHEFIC1I Bdhzh 1 RMOBEERICHY
MATZ, R21%, Bl - FRICBIT2FEHRBLIBEBITH L, ZORE
IZBWTIE, 3O Transfer [ZFIEWIND 5 VISEF L /- Fr B % HE
BRIZIBATAZETHL] OE) — 7120 T 2 EHEDES VAN
(23%—42%) L7:b DD, ZOMOHBFBHRIIBWTILIZE A LA A
bhehorz, TOEME LT, @27 1— PNy 7S W
BE, BFEY - 70BEITOIT, KRICL o TEBEFEY —72°
BALEN B Z E 2T TV A,

McDiarmid (1993) 1, 7 XV HOEEHBERBLI2EITICBT K
HERUHBHHEORIEET00% (77— & STV - &RHE R EHE O —
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Time of test

Scale level Pretest Posttest
Definitions of Learning
1. Absorbing information 19(36%)  15(28%)
2. Understanding 16(30%)  12(23%)
3. Transfer 12(23%)  22(42%)
4. Change or reorganization takes place  0( 0%) 2( 4%)
5. Construction of new knowledge 1(2%) 0( 0%)
6. Other 5(9%) 1( 2%)
Definitions of Teaching
1. Absorbing information 29(55%) 27(51%)
2. Understanding 12(23%)  14(26%)
3. Transfer 8(15%)  10(19%)
4. Change or reorganization takes place 1( 2%) 1( 2%)
5. Construction of new knowledge 0( 0%) 0( 0%)
6. Other 4( 8%) 1( 2%)
Joram and Gabriele (1998: 185)
(7]

1. Absorbing information: F5 \31EHR (H#) ORINTH 5., HF
EREICHBERET AL TH D,

2. Understanding: “F=Z I FER*BMT LI L TH D, HIRIIH
BEIBTHILTH D,

3. Transfer. 8 3D 5\ IZHE L 7-HriER & REMERIZISH
THIELETHD, BRIITNEZRETLI L TH S,

4. Change or reorganization takes place: %5 |3 BE D EHEE R M
DL - BREZE) . BIRRZOBERLEREZIRETH S
k ‘f‘& ;Q) o

5. Construction of new knowledge: %813 BE DBEHERL MH OB
IE - BREICIZ TH L WARORIETH 5, HiRIEZ DRI
PXBETHIETH A,

) ZRRICLT, a—-R2 (BEEFOHEIL4~5HE ; BRFEO
BEBEB) BRI EFRICBWT, A, Rkt M2 85 #
KFEHR R EFEBBORMEIIETLE) — IR ED L) IZEILT B A0
WTHRELZZ. £0MKR, EBEL) SEFHEDIZ) P, FHTERIE
AR (B RERSE, MWLV, BELEMHREY) CRERYT
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BEEZ DERANEL ozl bR, HEKB LV OEFEDITS AT,
R L MEOHBE (B [BFARIBEFECBTRTFEEICES] L
I —7) R BETHIEMIET -2 LR EPHLPI R o7,
DREHRP S, BHFEY — 7 ORLITRBRERHR ) —7OHNEFLH
BLTWHEEZOND,

Peacock (2001) 13, > 3 ¥ ORFEOREEKRERBROLEE146
% % %512, Horwitz (1985; 1987; 1988) ¢ BALLI (Beliefs about
Langugae Learning Inventory) (2220 74— MHEZHWT, SE
BB - FRIUIETHE) - 7OEIIOWT 3 r FEHITH T B4
BRREEZITo72. ZOKRE, EMBEEISRBET L MERKEREBT
BThoDIFERKELBLHE, OXEFEE, OFRER ONERE
ERLHMEOHBO 3EEICETABRALC) — 7IC3EErR ok
Dol b, BEBEEORENRPIIKVWE) —IWFETLI L
#22 % k¥ 7:, Mattheoudakis (2007) b RIFEOFEZHWT, FU v
DRFDFEHEEBREOET E66% &R 4 7 EMITDI HRE
WeREEITo 72, TOKR, BEMEEORRMEERTIE, EHRHLZHK
# - FBRE—OXEEE, OFEEE, ORER/E, OFFUWHORY
DETIE, OHMOMBEHRE R EHVEETH L LRI L) -T2
THEEENRD LWL L, 2hwz, SHERESE ICH
THHEBHIROEBRN 2 MBOERIBFC) — 70 LEF &I T
BERIZRD ) D ERBLTWA,

Kettle and Sellars (1996) 1%, #— R } 51 7 OKETHERE » B
T5280FEBEEXNRIC, BEEBLRIET S 3FERIZBIT 5 FEEM
DEAOHTEFHMICTHAEL 2o ZOKE, O AL (personal
biography), @3 #EX (classroom situation), @& DEEHH
(institutional factors), @FE#KE (university teacher education) 7 &
DHERDVPEZAEOEBRMIEEY 52T, EFERLOHRAK
WAESE) (peer reflection) VAR DOEILEZRT L BRXTW 5,
Sendan and Roberts (1998) 1%, 1%&DEELEOTREE K OHAMEIZEET
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%15 7y A7 — AR 74 =12 X o THAE ) — 7 HIERRI 2 i 1E
B L2DOBLT AL 2HLMIL, BREEIZE) — 7 0%l
ICEBL 2w & 5 %4TH%E (Zeichner, Tabachnick and Densmore,
1987; Kagan, 1992) 28R 2 &IF DT T 5, RO BHH S #HAE Y
) — 7 OAR#EM (inflexibility; stability) % £tRi#13 5 Cabaroglu and
Roberts (2000) 1%, 4 ¥ A0 k%Pk: (PGCE: Postgraduate Certificate
in Education) TBIXE#H (Modern Languages) # B 5254 NDE
BEEZMRIZL-AEOERES S, ERBRICIIEELRBEAEZENDH S D
DOOBFEEY — 7 3EHENICET 22 L 2 HREL, #HE) —70%
EBEERIO L) ITERLL 7, '

D EOMFER R, #EC) — 7 2058BEMHEDEZE (formal inter-
vention) %3 JIZ< K BLICZ L WA H S —HT, EEHFEICLS
P& iE8) (reflection by journal writing) & USRI, SN, fREE
(mentor) 7 & & DERRA %53 (conference) R4 ¥ K2 —I2L o T,
BHFECY) - 7ORUULBEHRAIEL DL v BRI E25E, BF
YY) — 7% LCL, E, ®’it, KE, FHRZECOBEIKINS
WHEMAH L Z L2 RRLTWD, ZhW 2, HEY) — 7 OERI%
BERET-OICE, OBFFELY —70E#t, O RGEEZSA
RREEEY) — 7 OkE, @FELY) —70E#(L, OFEL) —TON
BHE, OBfFY) — 7 HAY ) —T70RE, @FRFL) —T0EEX
Wz, OFECY) - 708N OFHBE) - 70HERE, BroE
) — 7 & BEREICHR D BRI 2R RE  BURE PIHME D Y N AR
BEEBIHARAGLEDNH 5,

3. BRERNLREBORES
W EE (constructivism) (2 XL, %7 i, FEEIAEDORKE

RERGOM#BICBE L 2o H LVaE, #Bie BEHeEELEN
LENELT 2RHBEDZ L TH D, o T, [H#E] 13, FOBAMA
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R3 YY) —70REEBRE

Category label Distinctive features Example
Awareness/ Awareness of a discrepancy, “I realised that...”
realisation conflict or coherence
Consolidation/ Strengthening of existing “I do actually feel stronger
confirmation beliefs about...”
Elaboration/  Reconstruction of beliefs by “I've got slightly more sophis-
polishing addition, omission and so on; ticated ideas now.”
deepening of belief by addi- “What I am saying now is just
tional dimensions a bit more developed.”
Addition Integration of new beliefs “...the notion of autonomy is
quite a new one to me.”
Re-ordering Rearrangement of beliefs “more and more I am realis-
regarding their importance ing that that isn’t necessarily
the most important thing...”
Re-labelling Re-naming of a construct “What I was then calling
dynamic approach now I'd call
active pupil-centred.”
Linking up Establishing a connection “.lesson planning will guaran-
between constructs tee a good classroom manage-
ment.”
Disagreement  Rejection of existing beliefs “I don’t feel that anymore.”
or presented information “No, teacher shouldn’t move
everywhere.”
Reversal Adoption of opposite of previ- “[a teacher] has to be...a little

Psuedo change

No change

ous belief

Pretended or false change in
beliefs; not a real change

No apparent change or devel-
opment in beliefs

bit mad...”
(Interview 1/ST14)
“A bit mad no!...”
(Interview 1/ST14)

“I have to do it, I'll do it.”

“I still agree with that but it’s
like doctors say ‘we want to
get paid more.” I think it’s
not possible.”

“I feel the same way that I did
at the beginning of the
course.”

Cabaroglu and Roberts (2000: 393)
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RPABEHRELNROBEREL,L555 - BRI BOTRIZRL, %
BEBEPHARN - UL - BEHZIREICE W TEE L O H 5\
BEALVXVOITHRPABRER )BT LIl o TERBITHERT S
[EIR] 20bDTHY, ZHEEFEANICE > TANZ—EE L E4H
PEOLEZ LNTWV5, Williams (1999: 12) 7% ‘From a constructivist
viewpoint, ...it [learning] is concerned with learners constructing their
own knowledge or understandings in ways that are personal to them so
that what they learn has personal significance.” ([ ] AO#REIZEHIC
£3) LIBRTWEEBD, FHREOKER, BB, EHREOHFE
RIS U T, FEBMSOBBERL 5 CIZAIAE SN AH#HOFKRLPHE
1387 %, Cohen, Manion and Morrison (2004: 168) 13# R EFDFFE
F2HBICHE LT30S, UTORBIIBHERNLRABrHEY) —
T OB OBIEZIRZ 5 ETEEII% 5,

Learners continuously organise, reorganise, structure and restruc-
ture new experiences to fit them to exiting schemata, knowledge and
conceptual structures through an adaptation process of assimilation
(taking in knowledge and incorporating it into existing knowledge
structures) and accommodation (changing ways of thinking as a
result of learning and new knowledge) to accord with new views of
reality, in striving for homeostasis (equilibrium)—the balance

between assimilation and accommodation.

2F), ERIEZFOHOLWIEBICBNT, HLWEBREBEFY
) — 7 OREENRPEAE AR L -0 L IHERY B O EREKEO—
& L CHML (assimilation) L7:h, BEFEY — 7 BN ZVWH LW
BarFAEOERE LTHREY) — 712 EEX T LICL VEROM
WhR %ML (accommodation) €721 3 %, Roberts (1998: 26) 2 &
i, BERERN LT 70— FRERERREERREICUTOL ) 28K
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Zb72b9EEZLND ([ ] NOWMRRIEERIZLS),

-it [the ‘person as constructivist’ view] anticipates LTs’ [language
teachers’] diverse expectations of and responses to the ITE [initial
teacher education] course itself;

—it accepts that one has to work from the personal theories which
each student brings to a course;

—it justifies space in the curriculum to develop self-awareness and
also to explore each student’s interpretations of input and their own
classroom experiences;

-student-teachers’ thinking is likely to be influenced by knowledge
of learners’ perspectives;

—it suggests that novices may benefit from sharing the thinking of
effective teachers to enrich their own thinking (as in mentoring

schemes).

Thbb, FREEHGIHEL EENICERT 2 &) BRICTZHT
g, OEFEICHCOBRELY) — 71T 2 E# R sE52 L,
QR (M) X295 200%F) OBEBLEBIUIIEE ST, BELCY —
7 EFER (B L VWRRERIE ORI - A - TR - RER ORBRNR
EBERH) 2BV EbELT L, OfTA=1¥EkK (practice) L HE
(reflection) %D BRI L2 o T, HMRRAMOEE R VEED AT
fr A (intervention) ¥ 5 Z LA HREIC R BDTH b,

ZIT, BRERIIEOVWT, KMOBREBRELIZIEL VIHR
Mo, EFEOBREICHTIEFHMOL) -7 (UTF, BEB) 1IEE
EMABI LT Do £F, RFFROEHEIR Warm-up —HE—EA—RH
—EH| L), RRBET2bLERRFTHS L) EEBD, B
FE) =7k LTHA OEBHRMOBEMAIHARTNTNE EE 2
THLELIZBRWTHAH ). Thi, BE), FELEBEELRLLA
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UL, BERY EICERSN—EOERBEHATADEH TH S L\ ) R
WVH LTV 5, fih, BEEEEE (), 88 (WL - RE - &
B - A, #M BERNE) O IEEOBBREE Y O S /- it
ET bbb ZRITTHATRELMEMEA (interaction) TH 5 L EET S
ZEHTED, BEHEFREEMEIIBNTIIZD L) 2EEHI; YL
BRLHERAE LTRBEEN TS EEoTHBSTIRRV, 2R,
B3 (B, 1982:376) \IIZHELERT 5 3 KREROEBIEE % FEICH
BELTwh,

IS, BUREOBREEREY, FEMOARE FHREERD, AMK
B L L EBEOMRE, FHRERE, FEEX - BE, MEBRENZ
EHEBIICERIGE R D2HBIEIRE V. LaLedD, B¥ER, K
HLFBEHLYRANEO 3B —EOHN (REEE) 2AVCEEN
BT 2 VAN L EATHL EEZ L, ZRTHLRBRTIIEED

K3 BEVATLEHET D I KEROGHT
ER &

o e T

© KRB OHBADT T 1 F

CHADEPIMMHR O HIBEK

IEEDE - £ - OAMMEN

SO LE> &Gk S5i PNl
oiE ¥R
TE— s B W
o st o it - bk
OHLAER, LFIRA ‘; " :;
- s =
o%ﬁmﬁx; R ;ﬁ{ 5 gf ® Bkt - £ A — V1L
emmmizoien ||| 0
o BfEHRE e
Lo b-x' % 7 .
oummtity, mat| | | |OPUERECERE
oML, EEE
o HET~ ORI 7
eHROAMME |F 5 | S

(3, 1982: 376)
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HETHBEATE R 2 b, E% 513, ®BEX, SAERERICHLT
KEE, FHAMRE Hisits, HETEE EONBERSSELEEL R
BITEBWLRMHEMEHTHAPLTHS, S IUL, BEHELIT, &
fif & A EVOHBRICHEY RIZLEAS, HLOBEREKRZ HE
BBl Y 9, AN ZRHETH L, 2@z, KEEH (2007;
2008) 2SIRMETH LB, BEIHICHEENTRIATE T 2E0—#%
DOHRFETII L, AL EFOBRMEBRMPMET ST, BE
DR - - BOTRTUTBWTHERERE, KERE, #ERELz ot
RER»SEBYZTHDOTH D, ZOHIZE LT, Tudor (2001: 43)
BT LI BT 5,

The classroom is a place where a variety of participants with poten-
tially differing perspectives on the nature and goals of language
teaching meet and interact, which gives rise to a dynamic tension
between their differing perceptions of the nature and goals of lan-
guage teaching. Teaching and learning are thus dynamic phenom-
ena in that they involve the attempt of various actors to live out their
own perceptions of the activity and to pursue their own goals within
a context which is shaped by the perceptions and goals of a variety
of other actors. The dynamic nature of teaching is thus a logical
consequence of the diversity of perspectives which meet and interact

in the language classroom.

B¥, TbbBIRFEBRL, BER BEE FREE 3ME
WCBILTHIRE ) — 7 ORICHLEE, 5E0R, MBI AAM L2 0 RERN
JEAREICIA D) BN R B TH L LBRT LI LA TES, %), &
BTERYVETONLEL DHREBED/INT + —< VAL, FD—D—DHF
50BN ARBL 255 bHBEYLRIBEX MR RSO EREZEEDETO
Thbh, LT, ZOBRBIIBNT, BELLIE, BPOBEHAHO%
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E &I LoEEREOBEKEBRE KT, SHNH 5 vdd - BYKY
1o, BUEE, WAR, BME RAW BR FHRE EEREATH
Tidd 506 2B HEEREEBET 20 ThD, SOAY 77—
i, B X D EEBOTE L EESHENICBT 5 HREORIEEA
LEVWEWIHEIETLINDTHS, UTDEBY, Zeichner and
Liston (1996: %) i, #EEAGLRA & WMES /- BIEZER T2 <, 30T
LGt A S R P g Ai kY s AN I A AB e 0
SEBENICELALR, ZHOAHEINER LAV 22 S ERATOH
RECHEES LD ERRT VS,

Many teacher education programs tend to emphasize instructional
methodology and the psychology of the learner in the university
course work and to underscore survival strategies during student
teaching. These are certainly important elements in any teacher’s
preparation and ones that cannot be ignored. But classrooms and
schools are not insulated environments. What goes on inside
schools is greatly influenced by what occurs outside of schools.
The students who attend and the teachers and administrators who
work within those walls bring into the school building all sorts of cul-

tural assumptions, social influences, and contextual dynamics.
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The complications in preservice teacher education are the lack of
practical knowledge on the part of the students and the difficulty, if
not impossibility, in helping students tie their beliefs to teaching
practices. The beliefs they hold when they enter programs have
not been tested in the classroom, and they are not aware of the role
that these beliefs will take in their actions as teachers. Perceived
changes in preservice students’ beliefs and conceptions may be tran-
sitory or artificial and turn out not to drive their actions when they

become teachers.

¥ 72, Borg (2006: 283) ¥ FIkkD RS, #HAHRM%E BEENL I LA
ZEDEEHIZOVWTUTOL ) IZBRTW S,

Pre-service teachers’ prior cognitions also act as a filter through
which input and experience during teacher education is processed;
acknowledging these prior cognitions, making them explicit and pro-
viding teachers with opportunities to examine and reconsider these
in the light of new information and experience are thus important ele-

ments in the process of teacher learning.
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