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Pre-service EFL Teachers’ Lesson Planning:
Development of Pedagogical Content Knowledge
through Revising Lesson Plans

Izumi Hatano
Abstract

This paper examines the extent to which pre-service EFL teachers
develop their pedagogical content knowledge through revising lesson
plans. Twenty 3rd and 4th year university students participated in this
research. After implementing a practice lesson they each designed, they
were required to write an essay about how the qualities of the original
plan could be improved. A qualitative analysis of their reflections and
proposals addressed as many as eleven axes of awareness around which
they activated planning decisions. Among these are timing of teaching
procedures, evaluation of learners’ responses, modification of teaching

materials and classroom activities, provision of appropriate input, synchro-
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nizing of lesson objectives with lesson contents, etc. Although only a
few students were perceived to be capable of exploiting metacognitions
such as selection, analysis, integration, illustration, analogy, etc. in the
process of revising, this study emphasizes the relevance of lesson plan-
ning to other teacher preparation schemes and strategies.
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1. MEOCEREBEM

1.1 FEORIEHE

SRR IS (2003) 27 HiC (T304 2 5 HAN] OB
DO DEFEHEATHEN A N7 2 2] 2 RE Lo FHA T 21,
HEDTI 2 2h - 3 VRITAERT B b ORENEEOREE
GHW - KB RPN - ST B TH S LA, TONEADH &
LCokab b b RERES, @IS, ORFHMIENO 3P0 FfL
HEHD OHE S NS Lk LT D, 2 LT, OREHIE 0 A
LTI F OB A BT b (CHBEE, 2003 4),
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O TEBMICIEET 2L, BBWICIIa=r—vay
ZXAH) ETHREEZETH

() HEfEDFT1% BYNBW - M 2T

9) BREZFHMEL, LEFLWEELZEGLTNT), 2L

Lo 1) ~ @) I HRREOWBEEBICERT 2 ERTHL0%, &
Dblr () THHEICERE L 723 3 2 =7 — ¥ a HEEZ mAIZID A
NWIBRETRFTESN] & W) TRELEMZER, HHTEL7]
D22 TN HEERFNIECARD LRI TH L. TN LT, W
LB (2005: 77-79) 1%, FIEKHOEMEASOETHER S, OEMH
W g, OAMYED 4 >OBREES SHAIIHR S L
FRTWDh, 2 LT, QHITEENE, $£2EFHOHER - FHHBRICHET
LREBHMR ML U, WErBETL7200X BN IET
bz, UTO L) AP HREFIRL TWh,

(@ H)F 2T LDREVREFZOELE - B.LOEE

(b) B - i 2B HE D%

(c) FIM (—HAIREMS 5 \VILEHAL T L ) HERE L SiEEH)
DEIE

(d) FRERWHPFMONBTEF ROV IREDORE

(e) IMEBEA, EFNY —F 1 >, HEM O, BB, 38, &
BEoOWE, A0S - IBESOXFICITE 2 & OIRERTT O #E)
By 75 28

(f) #ENIT a‘owzﬂhﬁmﬁ&fﬁﬁ»@:ﬁm FEINCET 5 R HIEEm

(g) FHUEFELHMWL Lf PR L B RES), L

ERED (@) ~ (@) 1HIZHEOKE! - i - FFHICRDLHERNTH S
A, BRI (o), (d), (o), (@) % CEEFEHEREFEIIBVTLRDY
MERTNELLRVERRZRETH L, £2T, KRTIE, FFIZE
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AT AR (o) [HMIN (—HAER S 2 VI T D) H
ERGE L BREnEOBIE] & (d) [ERERLHBIEM ONAREI O
TPHEORE] IENERY, REEREORERFTNORBBE L
BLTHIZV, FOB, BERFEORMERS CIER L 2HigER
RIS 5SSO 8L LTiT-> ¥ HIREROBIEFRE %
Y BF, #BEFEEHED pedagogical content knowledge % 53E &€ 58
BEGNTHI LT D, 72720, REIFRICBITA2HEEEE (LT,
FHAE) LiE, A FHIRFOHMBRII BV CHRAENBEERUHEE
BOHRF - FERBEL L2 BEBTRO, BEEBARBRELET

1.2 Pedagogical content knowledge

Shulman (1987: 15) it pedagogical content knowledge {Z-2>W T,
“the capacity of a teacher to transform the content knowledge he or she
possesses into forms that are pedagogically powerful and yet adaptive to
the variations in ability and background presented by the students” & i
NC, BRNE LIRSS EOEB Y M58 2 F MO MR L T
Ry HNETOAILRER L, Thbb, i, HERNAIEL
THRETHEMA#E, HFaT7 L0 REOREHE FHEZEN
(fip, 70, FRER # BR - BOAY), HREEHOEE TR
1 (learnability) R HWEE 2 EOBFERICIE U T, HENIZE R
(powerful), FEfEWHE (comprehensible) Ti#Y) (adaptive) 7ZHiZ7Z5H
TLRBAMBEN E R RIEL S5 RVDTH L, ZD72DI21E, HHE,
BERRET, BEEBOSBERII BT, &Y, o7, MR A, i
fEEE, R, BUR, ARG EOMBENEZERT 54 ENH S (Richards,
1998: 10~11; Tsui, 2003: 51-52) . Shulman (1986, 1987) »S$%M& L 7-
pedagogical content knowledge &\ RERUBEANE, [HNZ & BdEHHEICD
WTOR] (EIE, 1991: 86), [ 4 185 LBt oMk (g,
1996: 147), [#3€ % H0E L 728 NEOM#] (FKH - £, 2006: 39)
% EOBFAEYE LTRERTV A, SOMME R (199: 148) 13
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DUFOLHITHHL TS,

BRAZE 2 R EITT 5720100, BEFEPEHFZOHHEBD A TIEIAT
BHROTHY, ZOHMOBLEN 2 B MO M & OME, 2%y
BT % R R 2 ORFERICENET BB, 5101, oMt RS
BT 2B TE L 2 OMBA G2 FH IR L CREERNT
ERFBLUTVRTIER B %V,

BFREHEER L VOB AIC BV CEBRERHE L BEMA T 2055
pedagogical content knowledge % #2824 % &, H¥FEOTH, e, CE|
YHEFE, B, SEOMARE, SHEOMX & L ORRHAZ (subject
knowledge) %, Hiolab Wk O] MATRER OIGE HE, S EER,
EAROESE, REEEORY, JHEFESIRERURE N - 188
ey, #EIERE, FEE O ER 2:“0)%(?“%9’9 51K, (pedagogical knowl-
w@)k@ﬁﬁfiﬁg e - RE - - ST 57200 A

HE7] (metacognition) TH 5 LR TX 5, Thwz, EEHAEN
&%@Exﬁf—ééﬁmhéﬁﬂﬁ&b") —EOMERITEFICI Y A, £ 0EE
a9l U CRIGEMRR & EAIIZRE L, BIREEEMI OV To#T 3
DLLBENH D, ZDORMENLTERD O EOPRERFTH Do #K3¥

Tkirﬁ%#H%ﬂﬁﬁﬁ%tﬁﬁ?é%m%®%m@ﬁ% Fik
WZEZ-THhor LoBE LT, HEORE, KENFTORE, Wi
FIOWR, HA T, ‘*‘Fﬁﬂiﬁ‘(iﬂ)ﬁﬁﬁﬁﬂfﬂiﬁ’)fﬁ%J (H =, 2000:
282) Th b, EBEOHEIARRIEO TH R i, F8iE
BROERD, %ﬁ$??ﬂf?0)ﬁ¢%ﬂ W, R, FEEE, O
S - IRE ﬁfé?m&&®%ﬁ®hm%ﬁLﬁé ENHIRFTE %,
Y6t (2000: 267) &, FEMERLPET LI LOBHFE LT, OB
RO ERAL, Qﬁﬁ@ﬁ?%ﬁﬁm RO BARL, OF B EHMOR
b, @OBEEROMEL, OBBOEETE, ©FHRE (E%) ‘#h)
DOEFD 6 HEBITTn5b, $72, Crookes (2003: 104) &, IRkt
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HoF 7 —HEER YN VR RIZOVWTERD L HIZHBRT w5,

Planning is a practice essential when we humans, with our limited
cognitive capacities, engage in new or difficult tasks. It is conceptu-
ally linked with monitoring: the execution of a complex task is prob-
lematic if we do not have a sense of the desired outcome and
appearance of the tasks against which to judge performance and cor-
rect it as necessary: in addition, the execution of a complex task new

to the performer is improved by mental rehearsal.

o C, WERENL, REBDVBIRFWLEA» LEERRE, B
71, RN, FERR L LU TR LG, bbb, RE
OBIE (perspectives), 24 (beliefs), 785 (assumptions) 1232\
LDBAL L ES T A RSB T2 2 L 2B RL TV 5,

1.3 BESDCBUIHMORBERTE

BEBEE SRS LV T 5 L WA TEEE, BEOHRR, T
bbb, BIFTEIC L 2B EETOERRR L FENE T 5 EMED
it - IS R UOEBREOMEBFRIC OV O FER (REL) &17
B IEK (FALC) AN TLEATH D, - T, BHEFXEHE
HHOEBRES BB SN 0B THD LV ER Do FEICHT
L EBRE L, BrEI#IPE (planning decisions), HHEAEH A RE
(interactive decisions), FHMiAIHE (evaluative decisions) @ 3 BB D
BOLERENED, V) FTH R EERTCRLEIFFTLER
Pl EHEIRIRE Td B Richards and Lockhart (1994: 82) &, #&3¢i%
FHIBR L TEEB AR N EBE L LCUTOIMEOMREE 2 1K L
Twd ([ ] AOMBIRELICLS), '

What do I want my Students.to learn from this lesson?
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[%%8 B R OB
Why should I teach this lesson? [IEDOHEHROMEE
How well do I understand the content of the lesson?  [{§ENAE OFEF]
What activities will be included in the lesson? [EiiEE 0 #R]
How will the lesson connect to what students aiready know?
(AR WA & B FIH O MM
How much time will I need for each activity? [EREEE ORI 53]
How will I organize the lesson into stages or sections?
(FEEuBR onfiL]
How will I begin and conclude the lesson? 7 g0 L L H]
Is the lesson going to be too ea’sy/ difficult for this class? [fFED#EH ]
How will I deal with different student ability levels in the class?
DDA~ ORIE)
What attention do I need to give the other students while 'm working with
this small group? [ME51FE E —FRED/NT » X]
What students have special needs that should be attended to during the les-
son? [(FHdRY 2 = — XDILR]
How will I check on student understanding? [A:Fe DR ORI ]
What role will I take on during this lesson?
(B D%H CFROITEE, HEOWER, etc)]
What discipline and management techniques will I incorporate?
[Z#EREOH Y ]
What grouping arrangements will I use? [T OE]

How will I handle int;arruptions to limit interference in this lesson?

[BYhoBT]
What are my alternative plans if problems arise with some aspect of the les-
son? (R & D XIS 2 B EOFEN]

What will I do if I have too little or too much time?

R/ HE IR O 77 ]
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LECORIE I, B R B LR AT 5
BRETETTRE (BT THohs, [BROHHE], [Fdiid
Y 5= — AOiER], [AEoBBEOE], [RUhokwH], [E
B & EBEO X VT LRBROFN], R /BEEH OS] 2L
i, MEVER G YRE R O EMREIC BN THEEITREFHH{TH 5,
KEROREETII BT, BmRELtr 1 0P LS
HEIEEOENIEN RO b D, & 21, [5E BEOBHML],

SHEHORR], [HWokE (FROZERE, HEROMER, etc)],
[FBEREOER] 4 EOEBIL, SHEME ORI CEFRER 0 Ot
d#sz 575 A (notional-functional syllabus, grammatical syllabus, situa-
tional syllabus, topical syllabus, etc.) RE AR B S IE FEH% 52
(Communicative Language Teaching, Task-based Language Teaching,
Audiolingual Method, Direct Method, etc.) 7 SO EH - FHANZAEH S
B fEoT, TNETNOEBRSHBUIC U T, B (SFEMERE
M) OBEAFE, FPLRRICB 2 EEMAE, FEIERE (pair-work,
group-work, circle, etc.), Question and Answer (23T % AEGEOIFEREH
ROETN ) =T Y TOEHE, AXOFGERG L, BEE
BB 5 720 DT 2 FRIEERIRRIZE D ATLEN S 5, £
Wz, FRFPEEOBBENBE LS THIEICLY, HHEFEHIRHE
o, BIEERE HE #HML YT AREEOEZ FRIEET S
ZENRIZRBDTH S,

2. FHIBEEDER

Richards and Schmidt (2002: 302) 1%, lesson plan % ‘a description or
outline of (a) the goals or objectives a teacher has set for a lesson[,] (b)
the activities and procedures the teacher will use to'achieve them, the
time to be allotted to each activity, and the order to be followed, and (c)

the materials and resources which will be used during the lesson’ ([ ]
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PITERIC L AIMNE) EEHKLTWD, ZOLH IS, FRIBERILEF
BEORLWR B, FEFIE FRESROSEEE, SEB O
Blor &R, #ob - R E - HEHEM 2 Er oM S ns sy, HA,
EEERE, MESNLMELREEY) (anticipated problems and errors)
BRUOREBELRE% &L 2 L0 H 5 (Richards and Lockhart, 1994: 79;
Hubbard, et al., 1983: 319-321), Cohen, Manion and Morrison (2004:
142-145) &, HFBI/WEE % DT ol HOHEBIZMMLL Tw5 ([ ]
WOBRITEZ L D),

- a statement of objectives R EEOBRL]
an indication of the subject/ curriculum area [$HL%ck - #H - 54F)

an indication of the attainment targets (FEL~V]
an indication of resources to be used (#Hr]

an indication of the time available and timing of the different stages of the

lesson (g RIAL Sy & ]
(incl. quality of learning, the quality of teaching and resources and their
management) (B - FHOE, ete. £ 8T)

an indication of the intended learning outcomes  [Z2E DB - 851 ]
an indication of the organisation of the lesson FE D2k
an indication of the specific teaching points (e.g. key concepts, knowledge,
skills and attitudes) [(ER{REEE]
an indication of the precise activities that will be taking place in the lesson
and the times at which they will be taking place
‘ [fRasatfe, =8 0EE, n)
an indication of how c!)ntinuity/ progression/differentiation are addressed
(ZEmEfetd - skt - 5]
- an indication of what the student teacher will be doing at the various
stages of the lesson [HIZATEY]

an indication of criteria for evaluation of the lesson and self-evaluation of



74 LR AT

the student teacher F¥ER R o mEtE, B O]
anticipated difficulties and how they will be addressed
(f858 & 12 HEER, K]

an indication of assessment evidence that the lesson will provide
BHIBOR Y & % 5 BE)
{,

COETME, FELAV], [FROMRE - B [FRERRO
fififde, BOAHE), ERERORD BT e 4 250 2 &, HEORREY K
ALY A0 HERHEME bk o T b, £72, Harmer (2007
371-375) b aims [FFEAE], @ class profile [ZE#he{kd 5\ i34k
il # NOKFE], 3 assumptions [AFDFEENZ & BEH SHIHO B EME],
@ personal aims [{FEUELEEO D DORA], ® skill and language
focus [#8BIHE (CCB!, ShMERE, #h%, %8, etc)], (© timetable fit
[HEICIc BT 2 KO ERT], @ potential learner problems and pos-
sible solutions [FH7%E & 412 K#EA, *HG%K], @® success indicators [#%
ERROFGEE] O8HEZEITTEY, HEInsMEE, it
B RO URERROFMERE] 2L, A0S FT§ ERFYMEE LIS
P35 PRI S & A TV S HIZB VT, Hubbard, ef al. (1983)
%> Cohen, Manion and Morrison (2004) & 36845 & ZAH% v, Zh
W3 LT, RS EOREREREICB T L IR RS ERE, KE
PERT I ~XOEEAA» SRS N T2 (EE - i, 2004 117~
1225 >Kil, 2003: 165-168 5 il - #2110 - £, 2002: 44-55, 65-73 ; %
-, 1991: 136-138 ; /NI - A, 1982: 332 ; FHAF, 2005: 21 B,
2002: 264-266)

FHIEEREOH
1 fREEL
I FEHiHE |
I L7 5 A (5 - M) - AR
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YRR R S R AT 75
PR HFORGUERT (B - Ly AY) - Hb8l
BT ahom - e
Huto BERR LW - B
AREF O TR 12
g E AL/ R EFIE
1 B3 BRHER
2. UAr—LT TS
3. 1HH
(1) #EECHE- B —F A ) —F 1 ¥ 7R NGtk
(2) BIES) /SEEB/ 5 A7 HLOES)
(3) BEFEE % FERS 2 7250 OB WY 72 2FAME B
4. BA F#EMORR)
(1) II5EEA
(2) NAEMIIET 5 Q&A
(3) BFW - )=F 1T
(4) HB (38, P (MR - #:E - EARHED - E,
SCILHTE)
5 hER
(1) #BIEBY/SEER/ 5 A7 PLOES)
(2) PRIRFE % FEFRT B 720 OFKRNY %2 FEIE B)
6. &M
(1) BEHEHOWY TI1T - HHER
(2) HRE AR T 5 720 OIS 2 M5
(3) 7H - f”“&(f’fﬁ%b:omfmﬁﬂ?
(ﬁﬁ%)%mwﬁé<%b~ﬁ&-%x,E%-ﬂw,&%
R, HIEk - B
BA
FiAiY UhF A FRew—2 ¥ — b &0 B
A ]
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W #4752 (FE-H)  EEBICEL T *ROFHR,
(B % o) AFEOEBREEE, %), #g - B, Bhs, HaAek
FHEENRE L7EOREL, T, BELREY) 2H53A02L0H
b

VI AREOFEHEIZODWTE, BEHEHOSHERN - Bk - #ki
MET, [~%2ACT-AC&p L) ks2b ] LudfrBES [~
WKOWTOBEBMRESL LI LI L] )M EAROYE TR
WL, 4§D ERLANVEMRST 5, Kili - 210 - £H (2002:
89) ™ H{uﬁ@’iﬂ) EDERMBLT, HFED go & come, OAFED [17<]
[R2] ICRONBUAN L HEFEORBAOERIIAIE, KLONE%
BT X 5| % [When it comes to... DRI % d1.0. 2 that simple, I'm
going DV HFIZHEHMT 5] 6N Harmer (2007: 371) @ “To
enable students to talk about what people have ‘done wrong’ in the past,
using the should (not) have + done construction” % “To have students
think of the interview genre and list the kinds of questions which are
asked in such a situation” 7 &1 2 B HEEY T 2. FepETIE
REHESEEOIAM LN e RET A ERELZERTH L E V) B
MELERLTWE EIIZEZ S,

VIl {REEAE /IR TIE T, R B A8 L AR & b
(interactions), ¥ 74b%H, HAMOBEET M, R, 5L E0K%
BATEY), FRENDERORS - B, B0 KITH% &L,
FE OB ES, RER, fixnEs, BHESZ% &%, Z AR (teacher,
student[s], class, group, pair 7z &) % A\ TR OFHENIZIBE > THAE
KNCEEXET, 20, HOFHEEHM2ME L0 OHETL Lt
FETHSH Ckil, 2003: 166), & . BETOFRFESCFEINBEED
IBEEE NSO THEERT L ?62%% Fhwz, #BEHEIZOVT

DRBABEDTEL 21205 L THED 2 VIR EITEN S 2 L hd 5,
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3. HIRBRRIFBIEBEOERICRIZTR

RELFHBFXWHEMEES (1998, 2003) 75&E O 4 FHl K
B OEIIRZAIC B W CRFERHE R L T A8 E 2 HICHEM L 7250
& GHENSEBIIE L N4%425%, % 2 [19%3394, FEIZZZh
51.3%, 31.9%) 12k, BFMEFEOEECEV TR EEHS
TV B5E [HBEOREE BFRMERETE0)) Thb, F72, ¥F
BHEEECHER SN2 TSR EE A L KLE (2005) &, 724t
RE Do P22VEHOERED ) 158 (71.4%) 2BV TERFEEIC
MY 2EH5VIENRITORTEEZ E2WLRII LT, 5T, K
MR OIGEH BRI, & BB IC BV TIE, SR REE
DEXHIOVWTLPOBEPTONTVLEZXTOELZ ARV,

FE (1998) X, WHMTHA 2R & Uikt (st o
ELTEIO6HAEET 5,

£ WLEKM O ERE

1 . 3gEaket (REENED

I -1 {8EEOXBREEOMAL AL X, | BHOEZEORLIZOW
TAA=THb <,

I -2 TELZRMPHHIINTE [TFEOOIG] 2 FHT 5,

1-3 FELPFT2FTERTV] EPNERLEYBH Y FHT 5,

I -4 {REEOFEHIRERY PHROFELOEEZEILZBST LY
5,

I -5 REZOBTEOFEARL EIL, BITEEDA A= {,

L I-6 HIELHMILEoBERIIESL,

(165, 1998: 169)

¥
SOBEE I, HERIER T ERE DT & 5 2 RS
TREBHEKRETH LD, EREPBEREBE TCHEITREDEOHEHET
BoEMITE D, $7° BH, OEEPETEAA—TVL, @—il
DI BTOMMIEIC S X, @FEBZOERIIHE LG
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FTEXTFUL 2L ORELEINT L A BAENOERBETHL LD
Ep R

KEFAR - KT (1996) 1, HEBEBCRETO/NFERRRE, s
EEFRGRECB VT [HRE - 2] ® [HEERFNFEEFE] 2%
ET D2~ 3FEWREIALERNRIC, FEBEROMERIZET 2 HERH
& (self-efficacy) (2 DoWT2THHOEMEAELT-7. £21k, EHR
FHEZEL BN 7y 7 ANMEEZORFAMREL ELOLDTHL, £

£2  ESERERICET 230 BEON
wmom A e [eifrzfrs]v]
% 1EF [t

2) HEEBREONA LT & CAELAIEEE | 0.65| -0.04| —0.21|0.47
MERTE 5,
8) FROTEAR T LAY T ELHBY | 0.62] -0.11] -0.22(0.45
W% EALZEEREERTE S,
6) FELPFHRLLDFEALZD LM ZE | 0.57) -0.30| 0.01]0.42
T ALTREREER T E S,
(6) TEHDRHRL/EZ L BYNIHEM - e | 0.551-0.20] -0.2110.39
O EALREREFNTE %,
18 FEBEORLHEMELT OREHBC T IS L 7o 58 0.41{ -0.14| -0.10/0.19
FHVERTE %o
@0 AFFOHE B HARMICHEL L/-98& | 0.47| -0.03| —-0.18]0.25
FIPERTE B,

2T (274 7EA

(0 EFFED AT A TR THEWZILD | 0.08] —0.66| 0.00}0.45
DR B EAIREREIERTE 5,
1) FEEAISTEFHERMEG, TEL0 | 0.03] —0.61| —0.19]0.40
R AIE YRR TIREE LB TE D,
12 BWEORBIIETAEL Mo THLIFE] 0.03] -0.60] —0.26|0.42
AFEDLIBERAERTE D,
W AFTELRVEMZEFTFOFAMNZL->T| 0.33] -0.51] —0.15]0.39
THHERIE T X ZIRERIMEK T E B,
149 EFFE2 PRIV TEEORNE L | 0.261 —0.51] —0.19]0.36
L, B0 2 B0 5REEIMEKTE S,
19 CFFEOFMIC LY, WHANELEE | 0.22]-0.58| —0.170.42
IR CE D TREEIERTE 5,
06) ¥ 7+ SOWMEOMFRE %W - FMTE | 0.28) -0.41| —0.23(0.29
LY &R B ATIRERIMERTE %,
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HIRTF [a3a=yr— 3]

(8) SEEAWD CRELVERSICT AI0E%EE | 0.25] —0.15| —0.45 | 0.29
ek T & %,

@) 32— aroREE TRUAEE | 0.25] -0.17| ~0.70|0.58
FEMERTE S,

@ FIazsr—TarEREEOLTIEE | 012 -0.20| -0.83 0. 74
ATTRERZENTE S,

@) TIazr—3a rOENBABKRLSES | 0.18] -0.29| —0.69 | 0.59
TRZ2EUIRERE MR TE D,
BATEH

(1) B - 8K 250 DR BB AT 2 5 | 0.40| —0.12] —0.36]0.31 |
MIZTRERFRNTE %,

) FELORFEOWNELY BYIIRESESTS | 038 -0.31] -0.26|0.31
Bz & ATZIRER PN TE 2,

(7) B R TE L WA L7285 | 0.37] —0.08| —0.340.26
TEEEMMERTE S,

9) HIBOEZENELOPPb D EbaoF | 0.30] -0.32| —0.150.21
(T AYEEEATIGERTIERNTE 5,

0 BEO 274 T ERR L TBEREE 0.26| —0.37| —0.17]0.24
WRERD &0 TR EEPERTE B,

(19 FEOMEBIRINC & - CTIEEEITEEEC | 0.39] -0.27| —0.260.29
ELIREENMENTE B,

Q) MEORLLHEHRES 2, FELORY - 0.251 -0.23| —-0.3510.24
EZF B S D TREREIMER TE 5o

0) BEETOFRA » b CEYEROF v | 034 -0.28) -0.16(0.22
7 - ST A A IREE AR TE 5,

(23 BB QR AIBE 2 (TR BIREE | 0.38] —0.19| —0.11{0.19
PR TX 5,

@) EFEDRE 2 T BT IER S AL | 0.38] —0.24| —0.45(0.40
BER2NTE S,
R 2 T8 3.52| 3.19| 3.07

| REHEE (%) 13.03| 24.83| 36.21

(KEFA - K, 1996: 45)

#3 SRR B3I R & — BV O B B MBI R B

| R B & | GROREN | KT R
P)ﬁ%ﬁﬂ 0.09 ~0.01

2) A7 4 7 iEM 0.15 ~0.10

13 azazr-vay o 0.uU* -0.15 |
**p <0.01

RENOREMLED

0.24™*

0.12

0.30™*

(K#FA - A, 1996: 47)
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OFER, B1HETE [F¥iEet), F2RTF%2 (A7 7HEH], £3KH
FTrR [a3azhr—var] LR, £33, A6 320RTFE
—EEECHNEE OHBEERY F 2D D TH L, 7L, —ikh
HOXEE 1Z, BCORIICET 2 EEMREMNITTHY, TEAL
DENERDEH L], ALY BFREAPEN], KAL) bIFIE
N-H#EH-> TV A 0ERH 5], ot ERTE2h0H 5 &R
I ODATHEPSRAHEMETH 5,

#2440, ERAIFERIEROERICEL T, O HEZEBHEEL,
QW & NEDORLY, OEBOEH~ORE (1T, £oR
FENBEOZER) ZERERLTVWDLI LGN D, T2, £3Lh, [
kiet) & [ Nor&SWED T OMIZIEOHBErS Y, B50
HMBE I L TRVWHAEBREESE VTR ER LT Y, EHHEE
E T AEOH OO BRVEM DS B 2 &S L 72,

RFEFREFRUEENRS (2008) 1k, 2E4ATHERIE O R
BRI, 7208 (1R H 720 2 BOEMME #M) (S8BT 5%
EEE TSRS, HERFEINNE L EERBEOEERIICET 2L
(FXE30. 6%, MEEOEBROMY]  hE853. 0%, BEFR34. 4%,
FE—ERIL 1%, ) 2EML. £4i, [HEH] 1ZOWT5 EHE
THEXRDIFERTH S, 72770, MEEORKER [ KREOKBFRE
THEITREZEN] THY, PEHEBORES [RAEHEE 2T
DHENEELTCBLIENLINLEES] ThbHEFNENERT 5,

FHEFIZRD N A HEE | THUoRINE & 1) & BEINEIE VIR 1,
1fidte MEEOBMEBEYIEDL I LN TEL] (45.6%), 2fuhs
d [BEIZVELRMBEM L7 A7 & @UNEMBTES] (38.2%), 3
fidth TFEBBIIC U CHEYNCEM A ERELLY, WEM 2ERTE
5] (30.3%) ®3OTHbH, dIZDWTIE, WEE L PEEE L OB
FEALBESRLR RV, SRR LT, ¢ & bIicB L TIZE A58
FETHDH, ZORENS, BWOVREHRNL, WEE DRI
MEICBNT [HEOHMNZEYNICEDL I EWNTE S| 2 ST
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4 W%ﬁ@%ﬁ[ﬁﬁ”i%ﬁk;%]

5w HWEC | g | e |
‘ B | ofi | o ki

a. HRED=— XA spH7 L, EEOFH
11:7“(6 LT E L,

b BT O R L7 | e |
b WU £ EHC S % 4J~ 6 | 50

. BEOHMAEMIIEDD T EATE
50

o RRCEECHERNT YA R | |
WCHEBTX S, S

o, ERLKE BRI, UHTE
%()

. %ﬁ?é‘?%‘@%;%ﬁ"ﬁ’ *T?“%EN&’DH’&
WaFE L, HEFT D OHEMRAE (R B
TT T =) WOV THBNS Y, EET
BIENTED,

g EEEAEEIT b [ RIS
WEMITTELHEM->TEY, HEE15.1% |10.8% | 44.4% | 26.5%
HERET 52 EATE B

8.4% | 26.1%

7.5% |4

7.4% | 17.8% | 49. 8%J 22.8%

10.4% | 10.1% | 46.2% | 30.8%

b EEEVoTYLAETE S, lg@% 20.9% | 32.7% | 26.5%

(RFEFHHLLBENEN LS, 2008: 53; 126-130)

BZELEREATHL—HT, EEHFIIE LT}E@N BMEBRELRZY,
BB 2R T X 5 | B2 BB 51X 10FE R OBIZREBR D LB
THLEEZTOWDLIENEZ D,

Richards (1998) i, sk 27> @ British Council T#I#R R Uik L N
VD ESL R ¥V A A - 7f74z7%ﬁxé%hﬁ%w%%ﬁﬁ®§@

WEDWT 2B (BB ANBIEAH), FR\BEROOERIEE,
Qe B, QWAL TIZ@OFEEERIIN T 5 882 LoV TH
BErERLI. BEOEVHNIE (experienced teachers, LT, #f##
BH) 1, FI99.64E IR MRS ) RSA O Certificate 7% & UMIZ
Diploma #HU% L C\w /2o SRS LT, HEOEN AR (less experi-
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%5 The teachers’ reported use of lesson plans

Less experienced | Experienced
teachers teachers

Frequency of use

Every lesson 7 3
Mental plan only 1 3
Only for new or unfamiliar material P 2
Purposes of lesson plan

Provide framework for lesson 3 -
Ensure balance of four skills 2 1
Help realize aims 3 -
Help see lesson as whole 1 5
Help think through teaching process 2 4
Help remember what to cover 4 3
Provide record for future use 3 -
Help identify problems and solutions 1 1
Determine content and sequence 3 2
Reminder of props needed 5 1
Ensure sufficient amount of material - 1
Achieve good pace and timing - 1
Contents of lesson plan

Aims and objectives 8 1
Activities and sequence 8 7
Materials to be used 4 1
Timing 6 3
Language points 4 3
Anticipated problems 4 2
Procedures to use 7 -
Grouping arrangements 1 1
Important reminders 1 1
Homework assignment - 1
Assessment 6 3

(Richards, 1998: 111)

enced teachers, LLF, #FEE) &, FH1. 6EDOFRERE L 7% { RSA
@ Certificate #HUi% LTV 2EIE 1 AOHThH o120 £ 5 12O~GIC,
F6 IO T B RERKRTH %,

PRI AR TIMER O A S VIEE (2 b ) —HoEs
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# 6 Extent to which the teachers used a plan

Less experienced | Experienced

teachers teachers
Followed the plan closely 9 2
Followed the plan but added or dropped activi- 3 9
ties
Followed a brief outline and filled it out while 4 9
teaching
Used the materials as the plan - 3

(Richards, 1998: 113)

4PE) 13, O T Every lesson, @FER B Tid Reminder of
props needed, @M% Tid Aims and objectives & Procedures to use, @
WP E\ 0T A T3 Followed the plan closely Ta o7z, 2@
RN, IR (1) BFILIEFREEERL, 2) FHigE
FEHEICHTOAELALZL, (3) FEBERICIIEEAELHET
NE%H &AL, FEBERIEEI WL - TRELERT L EAAH N
EDHL PR o7z TIUIKT LT, WS IS TGRSR O M B
BHZwiEHE (0 by —HoEN4LE) &, O HB O Help see
lesson as a whole & @B IGHE RN T 5 :8H:1% D Followed a brief out-
line and filled it out while teaching T& o720, T DFEHRD S, HIHEIHIL
(D) EE2htr—oo@EE ) EAal L, 2) MRETI VICHIL TR
I, FREEEMIERSETW EARH L EV5h 5.
BEORHI L B WAEDE N PERRERIIN T 2E 2 HRW A
AT HEIZOW T, Richards and Lockhart (1994: 81) (% “Teachers
do not usually plan their }}essons around the kinds of behavioral objec-
tives which they are often taught to use in teacher training programs.” &
BT, PRRBHI LI E L REBOERGETH L LA L, HEHEC
ﬁ—d%ﬁ” B E0IEG UAREDFMS AR MG r 2 h L EEERGH &
15 Z T %, Freeman (1996:97) &, #EIHHrEOFRIC
o “C%T’”?a’%%%% CLEBLY, 2L 2 M5O HEHE % &4 L7
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ELTHENMHEDLRVIEADYH LI LEIEML TS, 2L T,
“Teachers are more likely to visualize lessons as clusters or sequences of
activity; they would blend content with activity and would generally focus
on their particular students.” & BTV 5%

HIEE - A (2004) (%, TEEBNO/NFER 3R L EELR 1 ROFEEHH
2064 (UNFRTOR%, BERI30%, HEL00%) £xrguc, 1T Y
T [EREER] [BEF Ly VoBMEL [7I 14350 — -
BAER] O 42OBRZOWTHMERELER L2, ZO&%R,
NFERTHBEERTOABREREHBIIEER S TELT
(2% DEEWIEE), (2) BREAIIARA CIERT 2 AV NERSAIZ B
EBTERT A DL, Q) FEREROREZE T A50HIEED
LLPRETH LD, NEREMOIE ) BT 0IIEeZ LA L7,
7L, 16HFOREHBICOWTRLEICL S Tu~ y 7 AREREOR
FAMBELXZLDLOTHA, 2OKER BE1RTE MEFEOF
Yoy VRR/ARBRIINTAEE] E2ERFE [BH0FT) v DR,
FEIRTE (ITUTI7v—], F4HRTFE [EAFHR - 79430~

RT PR V- AW HROR T

BT ]

1 2 3 4

19 ADE-IREEREM 2T E I
Lzwe B

5 IBERRLBMOTME F—F N~
ZAL LT HIUSEA 0 & S

6 HEOEEGRBI BV TIREXY
Yoo I3 mES e B

12 SFEATEET—TOCEL C b
7}3‘%’,\,)
s LN U R AL A B

13 ?E%UK”T”*&uAf%m —0.601| 0.21¢| -0.041| —0.104

1 BERIZVOLERLTWVS 0. 252 —0.019L0.119 0.134

0.577 | 0.369 | —0.101 | —0.049
0.528 | 0.09 | 0.161 —0.094
0.397| 0.126| 0.029| 0.004

—0.392| 0.094| 0.180 | —0.155

3 AOES TARERRHM I X v
N BET A2 - b it | O-181| 0.002] 0.093| 0.021
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(18 SOl IERELHI I A ]
SRy R E SIS Z LT | 0,008 | 0.633| —0.056| 0.027
TR

20 Eﬁ@ﬁ?ot;ﬁﬂi.i4

IR 0.081 0.632 0.039 0.084

7 EARLIEAS 0)1’%
B —iRICABT A
37w

?RT}L 0. 011 0.320| 0.190| 0.088

-0.082| 0.072| 0.654| —0.088

LTwin
8 Ty¥a—FHEMIDIL on | _
HD 0.024 0.043 0. 641 0.105
15 jﬁémt Zay¥a—y &> ol a1 _
LD 0. 252 0.154 0. 466 0.084

17 SERED 7V — T ThoTh,
B0 F A D 1 B THEE S

B e EORHmARM T 52 L1

B

—-0.232 0.312 0.131 0. 445

REWY S %
16 AL L W E W) BN
HoTh, IoCa—FITBAN| 0.075] -0.133| —0.057 | 0.711

0.175] 0.070 | —0.014 | 0.637

e e ——

(g - A, 2004: 44)

] Rz,

Tsui (2003: 27) 1%, PSRBT AFEM 2 FBMERELAER L v Ed &
LT, 5% (1) “arich memory of previous lessons” X “repertoires of
well-mastered routines for a variety of situations” 7z & & E BRI+ & 2
TwbZE, 2 ?x%ﬁﬁlﬁ BIZDOWTEFMZ T 21T 2 LAY

BBTHLEFLTAI L %:Zaé FTwad, Sz, SEEmdE

B) 2 TR T % TP RO B2 S 5705, 7ok A AN OFRE
BHLAELTHENICHETIIRULT 27200/ %E (contingency
plans) ZEIETEY HELDTHBH, THITH LT, WEHMLEEE
13, BOTEWEERERO HECIREFED S @ (departures) ¥
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L2 ENTEY, YHOFHE A BEMROEICEE - (BiE LRBELZHRAT
LETOHERRBER/RLADLE RV, &5, RIMNRBEELR - T
BERFRD L I L TELR V. IR OMPSEEREFIZBWTZ
D& REAP RSN AEFEICOWT, Senior (2006: 43) ELLTD L9
IR T V5,
4
In the early stages of learning to teach, trainees find sticking to a les-
son plan and actually teaching what is on the plan extremely
challenging. Often timing goes out of the window, with individual
segments of the lesson taking either considerably more or considera-
bly less time than anticipated. Trainee teachers tend to view les-
sons as collections of discrete parts, rather than as integrated wholes.
As yet unable to see which parts of the lesson are more vital than oth-
ers, they are unsure whether or not to terminate an activity and
move on to the next segment— particularly when the students seem
interested and involved. Sometimes trainees let the warm-up activi-
ties run on too long, forgetting that their function is simply a lead-in

to the main part of the lesson.

EREIIFRBBRIOD - TRERED L) LT 5, CORKR, BH
FLAMBAE A E DB O LEIIC S AR 2 b 21U, E
BED, BEOLBEEHHIHLNIEE L TRESFZHERLTWL I L
TEHATIC, BEAEOLREEZ L Tl HLSrH 505 TH
bo ThWR, FEBENREOEIRLRE Pl 2 A ZZIRERG
ITAB L) TEL TR B2,
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AL, EBEOREZRI NP FEIFEEOBER A &
DLV RHRET, BEZEOFBIRERIBIELZMA ABICERLD
HFHLAMBEA L ZOUBREL M TAILABMNET S, 8612, %
HTELOBIENE % 8 L CEH &) pedagogical content knowledge
(RFELHE LB ANEOM®R) 2R ESE LR EET L,

4.2 K &

(D) * & #F 1 4 FEHLTRELFIHBIA S B LB 3 FRAE184,
AAERA 25, FH20%. EEHEEREMA R [35ER
BEEL/V] (%284, 903R¥E2 a~#ER) OF
158 T20084 0 6 HIOBBFEERE L BEIE L7, 72750
AREOSHR RITEEER AR S N/ ERT
5o MEEELR O PIIRBOZETFMI — b (K9
(Ffk] RUEIEBHR) ~OTLAL FECE3ERH I
FL 7o I T RC007EEFEREIIC (B
BEL/M] (%2 W6, 05F% 2 o~k »Els
L, FERRUESHFEROEFREEHE GHHEERO
AR - S80E) - SFHEME - NEOIY i L), 4
EREHREE, WEHEM L, RHERE I 58N
BRIV TERERZ T Do BIIHEH L 2#
Bl S e (2004) TESSERMCEORM) &5
FHEEA (1988) [HFBREEAMEHRE] O 24T
H5bo

(2) FASHART © 20074E10H ~20084 1 A

(3) F ki & EEEIZIHORT (2 A1) #MEL, SXT7H
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£ 90 [Har] IEBEEEER 2 ~ 3EB %, [F
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- (Hi#%) “What is the famous

food in Hiroshima?” “It's
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BT T, (1-2) AROIEHII TR Y H) the way it looks b HEADWLT
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(while-reading questions) D#EREZEL L T2 5, 1-5id, FATEZDOR
FHLOEEI ST 2N L EROENTH B, KK, 16T, %
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CERDH7E5 S FIIESED TR S RIULEY L) 21D EHNTEDL,
F3F 5 CHE SNAENAT T S BA N EME T 2T 5 2 L AT
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2-1£2-313, HEESE & R T 2EMTEMRETH ), B
OFEABMIH S 2 Tnb, 2-21F, B0 [REH] 1BV THY
AEEALT 5 LR BRHL T A,

(ER3) '

(3-1) ALT 2D T FNA Y — & L TOREZRIT L) R TRPLETH
bo FTNILWIERIIEZ SEIMREER DL ETHD, BlZIX, ALT 45 “
would like to visit my friend in hospital. Could you tell me the way to the hospital?”
LER, EREIENSELETD. DA THREOEIIICEZ2HENTEE,
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ALT 537 1) 7T “I'd like to buy some food before 1 go there. Is there a shop

around here?” L &4, BYWHWEHZ L) AEFICHEIE, EFRASEHET
(3-2) WANLHIIOLEES,

{547 31

3-1£3-2F, ALT £ L% [AiloERE] & LTERTLIE
kY, BEROEEII sy —Ya VRIS E L 585700
DFHBRETH 5,

RSB HEIS 4N & pedagogical content knowledge (3FE#%M%E L
TZEMWNEORR) X, EFEOES, Fw, A - OEBEHLZ EOFE
MHRUOEEEABOEHE L HSICE T2 EMME (subject knowledge)
z, IREHE FUHEEWR, EHE, SEREEGRE, AR LEO
B#H 72 5 (pedagogical knowledge) & BI#f 13 2735, BEEZH
HE - RREN - EHE - BT A 720D A 7 ERH1EES] (metacognition) TH B,
REEE L EHH 5 EHRET 5 LRI, B0, 3%
L, FFEOERR L FERROMBBEAII OV CL R FER (R
#HWL) BN ANEE (FALT) 2MATTCEIEATH S, EtoT
BERFHIHM OB EREIRBREN L LEBRTH L LER D,

BRI T 2 BERE, FHEBSE (planning decisions), AHEAEH
RIS (interactive decisions), ZEifU#HE (evaluative decisions) ¢ 3
BREODRMER, SR SN A D, BERFHIRDELHFFTH0EE
B BERRETH D, 2F ), BHENIFEEREIIBVTCHGO [FiA]
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SEEEL % A LT pedagogical content knowledge O #GE @R % R 5 =
ENTRETH Do TORIZOWT, Richards (1998: 118) 1%, T L9
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Drawing on his or her knowledge of the students, their interests and
prior knowledge, as well as his or her own beliefs and principles, the
teacher formulates ideas about how the material can be used in ways
that make sense to the learners and allow the teacher to realize his
or her personal teaching style. Discussion of how this can come
about is an invaluable activity for student teachers, who can work col-
laboratively on lesson planning. The goal of such activities is not to
produce detailed lesson plans, but to acquire the skills of determin-
ing what might constitute the implicit difficulties or challenges of a
lesson, what activities and procedures might be effective and why,
and what adaptations might be needed. By analyzing and problem-
atizing a lesson in this way, student teachers can develop pedagogi-
cal reasoning skills that can be employed in many future planning
tasks.

FFFEICBVTIE, 4 FRRETHEIRBEZEIE L Tnd 3~ 44k
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BENER L CMEOREL, FRNE - SRR FHEE, il
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pedagogical content knowledge DERE%BH & 22§ 5 72 I IRFE DO S
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%%&ﬁf%f@é@i%ﬁo:fg%;i@ﬁa:iswfigﬁu, AT, AR, BUHE, RN,
Bl &0 X 7 BHMENEE P L CO BT IR TE 2, LR
WHDE, KEOEERBERIIBWT, EFANREORST - FEti -
SEAM L A2 4R DY) 72455 pedagogical content knowledge # 583 X4
L7z DR MAEFERNICET 2L ENH L EER D,
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% EBE

soup, noodles, orange, sandwich
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