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Introduction

Second language acquisition has been studied worldwide for the
past few decades. Thus, Error analysis and the question “Which
grammar instruction is most effective for EFL learners?” have been
investigated by many researches. In Japan, English is the main
subject in schools and lots of Japanese learners study English. This
study investigates the frequent errors made by Japanese learners of
English, and whether or not these errors decrease and are corrected
through Interaction. And finally, an effective instruction method will
be proposed for Japanese learners of English.

In the first chapter, an explanation of theoretical background to
second language acquisition will be revealed. Krashen’s monitor
hypothesis and VanPatten’s second language acquisition process are
explained with figures. The next section will talk about grammar
teaching methods in classrooms and focus on Input, Interaction, Output
and Task. Also, the differences between explicit instruction and
implicit instruction for problems of grammar instruction at schools will
be mentioned.

In Chapter 2, error investigations will be discussed. In Test 1,
| investigate frequent errors by Japanese learners of English. In Test
2, | investigate whether or not they decrease and correct errors which
they did not answer correctly through Interaction activity. Finally,

in Test 3, | investigate whether or not the participants reconfirm



grammatical items which they could answer correctly in Test 2 and
whether or not they decrease and correct errors more than the previous
two tests. Moreover, | build hypotheses in each test and clarify the
effectiveness of Interaction.

Based on the results of three tests, chapter 3 will focus on one
grammatical item and propose an effective interaction method for it.
Six textbooks that are actually used in junior high schools now will be
analyzed. Finally, I will explain the lesson procedure and an

instruction method with flow chart.



Chapter 1

Theoretical background

1.1 Second language acquisition theories
Second language acquisition study in Japan generally appeared
from 1970s. In this section, | will discuss the general principals and
theories of second language acquisition. One of the most typical
Second language acquisition theories is the Monitor model of Krashen
(1982: 9-45) and it also appeared from 1970s to 1980s. His
hypotheses exerted influence on second language acquisition studies.
Krashen hypothesizes the following 5 models.
(a) The Acquisition-learning Hypothesis
(b) The Natural Order Hypothesis
(c) The Monitor Hypothesis
(d) The Input Hypothesis
(e) The Affective Filter Hypothesis
Firstly, I explain about “The Acquisition-learning Hypothesis”.
Krashen says that adults have two ways of developing competence in a
second language. One is language acquisition which means we can
acquire a second language naturally and it is a subconscious process.
We can acquire language in communication with others subconsciously.

The other is language learning. It means we can learn a second



language consciously by grammar instruction in classroom.
According to Krashen, the two ways are distinct ways. Therefore, we
have two types of knowledge, “acquired knowledge” and “learned
knowledge”.

Secondly, I will explain about “The Natural Order Hypothesis”.
The acquisition of grammatical structures proceeds in a predictable
order. Krashen (1982: 12-13) states that acquirers of a given language
tend to acquire certain grammatical structures early, and others later.
Some researchers have provided evidence that the natural order in
adults is similar to child second language order. The natural order is

shown as follows.

ING(progressive)

PLURAL

COPULA(“to be”)

l

AUXILIARY (progressive, as in “he is

going”)

ARTICLE(a, the)

l
IRREGULAR PAST

l
REGULAR PAST

I SINGULAR

POSSESSIVE

Figure 1 “Average” order of acquisition of grammatical morphemes
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for English as a second language (Krashen 1982: 13)

The Figure shows the accuracy order of grammatical morphemes. For
example, the progressive marker ing (as in “She is playing the piano”.)
and the plural marker /s/ (“two cats”) were acquired faster than the
third person singular marker /s/ (as in “He drives a car”) and the
possessive /s/ (“Risa’s bag”). Although the second language order of
acquisition is not the same as the first language order, there are some
similarities.

Thirdly, | will explain about “The Monitor Hypothesis”.
According to Krashen (1982: 15-16), we use a second language based
on “acquired knowledge”. Learned knowledge has only one function,
that is, the monitor or editing process in which one consciously make
changes in the form of our utterance. The following three conditions

are necessary when the monitor hypothesis functions:

(a) Time: In order to think about and use conscious rules
affectively, a second language performer needs to have sufficient
time

(b) Focus on form: To use the Monitor effectively, time is not
enough. The performer must also be focused on form, or
thinking about correctness

(c) Know the rule: This may be a very formidable requirement.
Linguistics has taught us that the structure of language is

extremely complex, and they claim to have described only a
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fragment of the best known language

Fourthly, I will explain about “The Input Hypothesis” (Krashen,
1982: 20-21). We can acquire not only “learned knowledge” but also
“acquired knowledge” in the classroom. For example, we hypothesize
that our current competence is i. Then, we recognize language that
contains structure “little beyond” and the competence moves i + 1
(Krashen, 1982: 21). The language material “little beyond” is called
“comprehensible input”. Krashen also insists that “understanding
means that the acquirer is focused on the meaning and not the form of
the message”. In such a situation, we can acquire ‘“acquired
knowledge” subconsciously.

Fifthly, I will explain about “The Affective Filter Hypothesis”
(1982: 30). Learners’ emotion is significant in order to acquire a

language. Krashen emphasizes emotional three factors as follows.

(a) Motivation: Performers with high motivation generally do
better in second language acquisition (usually, but not always,
“integrative”)

(b) Self-confidence: Performers with self-confidence and a good
self-image tend to do better in second language acquisition

(c) Anxiety: Low anxiety appears to be conductive to second
language acquisition, whether measured as personal or classroom

anxiety



It is very important to know whether learners have motivation to study
the target language or not.

However, there are some problems in Krashen’s Monitor model.
Not all researchers agree with Krashen’s hypothesis. One of them is
Shirahata (2010: 31-33) and he points out three issues. First is we
cannot separate the distinction of “acquiring” and “learning”.
Krashen states that the fundamental knowledge of speaking is “acquired
knowledge” and it’s not “learned knowledge”, but we can actually use
expressions that we learned from textbooks or role-play activities.
Ellis (1994: 14) also argues over the issue that “it is problematic, not
least because of the difficulty of demonstrating whether the knowledge
learners possess is of the ‘acquired’ or ‘learnt’ kind.” So, for his
Monitor model, even researchers cannot explain such a phenomenon.
Second, as was mentioned above that Krashen states that (1) Time (2)
Focus on form (3) Know the rule are necessary, when learners use
Monitor Hypothesis. According to the actual experimental data, it
does not make some differences in frequency of learners’ error
regardless of whether they have time pressure or not. Third, the
Monitor model is not enough to be considered as a second language
acquisition theory. In input hypothesis, Krashen proposes that “little
beyond” promotes acquiring and it is called comprehensible input.
However, the hypothesis “i + 1” is not defined obviously in his study.
Krashen did not have concrete proposal about how we acquire or learn a
second language and how the affective filter and Monitor works.

Although Krashen’s Monitor model cannot be called a “theory”, in fact,
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the Monitor model has contributed toward second language acquisition
study.

VanPatten (1996: 134-135) shows the second language
acquisition process with input, intake and developing system. Figure

2 explains his hypothesis.

I 2
mput —I—> intake — P developing system

I = input processing
II = accommodation, restructuring

Figure 2 Sets of processes in second language acquisition.

(VanPatten: 1996)

Input means the language that learners are exposed to, and although
there are various definitions about intake, VanPatten defines it as
“learner’s processing of input results in a reduced and sometimes
altered subset of the input data. These data, called intake data, are
subject to further processing (accommodation) that, when occurs, can
lead to a restructuring of the developing system” (VanPatten: 1996),
and he also says “intake is defined as the process of assimilating
linguistic data or the mental activity that mediates between the input
‘out there’ and the competence ‘inside the learner’s head’” (VanPatten:
2010). The developing system uses intake data and not input data.
VanPatten created an expanded general model which is shown in
figure 3. XYZ represent content lexical items, whereas a, b and ¢

represent factors, morphology and other surface grammatical features.
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Figure 3 An expanded model of second language acquisition and use

showing the role of input processing (VanPatten: 1996)

Universal Grammar (UG) means we acquire language relying on a
developing system of language acquisition, and it contains abstract
grammatical categories. He says that “the only role for UG is in the
identification and assignment of head lexical categories since every
learner must be able to assign a word a category such as noun and verb
during initial processing. If not, acquisition simply couldn’t happen”

(VanPatten, 1996: 134). Figure 3 shows how we assign input data to



intake data after we judge whether the data is available or not.

1.2 Grammar teaching methods in classrooms

Muranoi (2006) proposes a grammar teaching method of taking
Input, Interaction, Output and Task. The following explanations are
written based on his suggestion.
(1) Instruction method of taking Input

Comprehensible input is very significant to second language
acquisition. The input, includes unknowing grammar or a word,
whose whole meanings we can almost understand, promotes language
acquisition.  Concerning what kind of input we should take in,
comprehensibility, relativity, genuineness, sound and character are

important factors as follows:

(a) Comprehensibility: We have to devise moving “little high
level” to comprehensible input. We devise to promote
comprehensibility ourselves such as listening to sentences in
Japanese first, listening to the same sentences in English
later.

(b) Relativity: It focuses on whether input relates with own life,
future, and interest or not because it’s difficult to keep on
studying. The point is “listening and reading for pleasure”
and “listening and reading for information”.

(c) Genuineness: It is significant that whether input is written or

spoken with the intention for language use in real life. It is
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effective to input English that is written or spoken for giving
information to others.

(d) Sound and character input: Taking in input of second
language from sound and character is indispensable. The
one spoken by sound with character script and the article

written by character with sound are effective.

As instruction method of taking input, | propose a few examples,
such as teacher talk and oral introduction. The most important way is
teacher uses English in classroom for giving comprehensible input to
learners. The target language, which teachers use when they talk to
learners during lessons, is called “teacher talk”. It promotes language
acquisition and is a good way to combine these factors that | mentioned
above. The teacher directs and carries out lessons with “teacher talk”
and the learners become the “user” of the language. Also, oral
introduction is common, and it means explaining contents of a textbook
with target language at the beginning of a lesson. The Japanese
government says that the “Teacher should use English in English
classes in high school” and it is written in a course of study of high
school. Oral introduction is a practical way and teachers can include

it in the lessons easily.

(2) Instruction method of taking Interaction
Interaction means communicating with others in order to

exchange information by using language. Negotiation of meaning
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works as sociolinguistic competence of transforming incomprehensible
input to comprehensible input.

Muranoi (2006) says that the most effective method to promote
interaction is continuing dialogue with someone who uses the target
language. In the case of Interaction among the Japanese who use a
target language such as English, negotiation of meaning will also occur.

As an example of such an interaction, | propose that roleplay
and interview are practical. Bray (2010: 13) says that roleplay is a
traditional language activity and that it is common to EFL methodology
texts. He points out, on the other hand, that in Japanese English
classes, roleplay runs the risk of making an uncomfortable silence or
fairly marginal communicative exchanges. He proposes the following
ideas to lead students into developing the vocabulary they will need:
creating projects, giving problems depending on situation, giving
useful expressions depending on student level, using body language,
and having students repeat roleplay several times to build confidence
and so on. Bray also insists that “successful roleplays can transform
the atmosphere of the classroom into a more fun and exciting place
where anything can happen and probably will” (Bray, 2010: 17).
Teachers of second languages need to create a learning environment in
which learners have automatic interaction in classroom. | want to
consider how | can set up an opportunity of interaction in the

classroom.
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(3) Instruction method of taking Output

Second language learners’ use of output language is by speaking
or writing. When learners cannot tell something that they want to say,
they make an effort to get their partners to understand. The effort that
tries to produce comprehensible output develops their second language
ability. By making full use of our language knowledge and trying to
produce comprehensible output, interaction will stretch learners out.
It is called “stretching out”. When a speaker brings out the learner’s
utterance well, the development of interlanguage will be promoted.
One of the methods of English learning is “summarizing”.
Summarizing is a learning method in which someone summarizes the
contents of a reading passage or listening to English. Learners read an
article from a newspaper or website in the target language and write or
speak a summary with the target language. There are two kinds of
summarizing, one is autonomous summarizing and the other is guided
summarizing. Autonomous summarizing means summarizing by
oneself and guided summarizing means the teacher guides the leaners
and summarize with a definite way. As an example activity of
instruction emphasizes on output, | propose speech and an essay. Both
activities are good ways to produce their likes, dislikes, an introduction,

and what they want to tell their friends.

(4) Instruction with using Tasks
Task-based instruction is an instruction method that has learners

do activities and promote their second language acquisition with the
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process of problem solution. There are lots of tasks that are used in
classrooms today. Huang (2010) says that “A well-designed task with
the qualities mentioned above has the potential to fulfill many of the
instructed learning principles outlined by Ellis” (2010: 32). Ellis’s 10
principles are guidelines that help provide appropriate conditions for
adult second language learners. The principles are “tasks usually
performed in pairs or small groups so they provide opportunities for
interaction for the learners’ active use of the language” and “the focus
is on understanding and communicating meanings” and so on (Huang:
2010). Furthermore, Huang has also shown Willis’s Task-Based
Learning Framework that offers teachers a practical guide for
conducting tasks in the classroom. The framework consists of three
phases: the pre-task phase, the task cycle, and language focus. Willis
also emphasizes that “students work in pairs or small groups” and
“teacher highlights useful words and phrases, helps students understand
directions for the task and prepares them for the task”. Moreover,
Willis emphasizes that the teacher helps learners prepare, present
reports, compare results, practice, examine and discuss the analysis
concerning the task actively. At the end of thesis, Huang (2010)
proposes two Task-Based Grammar Lesson Outlines following Willis’
task-based learning framework. But he also insists that the tasks
designed using this framework address many of Ellis’s 10 principles of
instructed learning. Many people think that Willis’ framework and
Ellis’s 10 principles are important for giving tasks.

When a teacher gives a task to students, they have to pay

14



attention to leaners in order to solve the task the depending on their
vocabulary and universal background. By taking in task activity of
the second language classroom, leaners break away from the person
who practices target language to be a “user” of the language. It is
clarified that the task brings out negotiation of meanings among
interlocutors, and has a significant role for giving an opportunity to
leaners to output.

On the other hand, Ellis (1995) also has shown an approach which
emphasizes input processing for comprehension rather than output
processing for production, and he calls it Interpretation task. Ellis
explains that interpretation “is the process by which learners endeavor
to comprehend input and in so doing pay attention to specific linguistic
features and their meanings. It involves noticing and cognitive
comparison and results in intake” (1995: 90). In this article, he
proposes Interpretation tasks that helps learners to notice grammatical
features in input, to identify, to comprehend the meanings, and to
compare the forms. And he finally insists “a complete language
program will include a variety of tasks that invite both a focus on form

and focus on message conveyance” (1995: 100).

1.3 Problems of grammar instruction at schools

There are many controversial subjects in grammar instruction
study. One of the controversial subjects is “Which instruction is
effective for promoting grammar acquisition, explicit instruction or

implicit instruction?” of SLA study. Explicit instruction is an
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instruction method in which the teacher instructs grammatical rules
with an explanation and correction. EIllis (2010) describes explicit
instruction as “learners are encouraged to develop metalinguistic
awareness of the rule. This can be achieved deductively, as when a rule
is given to the learners or inductively as when the learners are asked to
work out a rule for themselves from an array of data illustrating the
rule.” On the other hand, implicit instruction is an instruction method
that the teacher instructs grammar to help students understand grammar
rules unconsciously. Ellis describes implicit instruction as “Implicit
instruction is directed at enabling learners to infer rules without
awareness. Thus it contrasts with explicit instruction in that there is no
intention to develop any understanding of what is being learned.”
Andrews (2007) investigated the effects of the two types of
instruction on simple and complex grammatical structures for adult
English language learners. In his research, he discovered that “the
explicit treatment groups as a whole showed significantly higher
learning of the Complex rule thereby favoring the explicit over the
implicit approach for Complex rules, these findings indicate that
implicit instruction is just as effective as explicit for Simple rules”
(2007: 8). It is not clear which instruction is more effective for

promoting grammar acquisition.
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Chapter 2

Error Investigation

2.1 Overview

This chapter has three sections, each of which explains the three
tests | carried out. The purpose of Test 1 (See Appendix 1) is to find
which errors Japanese learners of English tend to make. Frequent
errors are common when using articles and | have re-examined those
errors focusing on several grammatical items. Test 2 (See Appendix
3) investigates the effectiveness of Interaction between learners in the
process of recognizing and correcting grammatical errors. The Test 3
(See Appendix 5) was conducted with the aim of clarifying the extent to
which learners make use of effectiveness of Interaction, that is, how

they decrease or correct errors.

2.1.1 Aim of Test 1

According to recent studies (Green 2006, Hara 2014, Hirano
1980, Ito 2012, Mizumoto et al 2012a, Mizumoto et al 2012b),
grammatical errors which Japanese learners of English tend to make are
as follows: prepositions, articles, pronouns, tense, word order and so on.
This test aims to confirm whether or not they really make these

grammatical errors as has been shown in previous findings.
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2.1.2 Hypothesis

In this study three hypotheses were tested.
Hypothesis 1: Participants will not make errors in grammatical items
such as articles, pronouns and word order.
Hypothesis 2: Participants will make errors in grammatical items such
as prepositions and tense.
Hypothesis 3: Participants will make errors in grammatical items such

as subjunctive mood, participial construction and verbs of perception.

2.1.3 Method
(A) Materials

A test was made including the following grammatical items
which cover the course of study for junior high school and senior high
school in Japan: articles, prepositions, infinitives, sentence structures,
passive tense, present perfect tense, word order, subjunctive mood,
pronouns, participial construction, verbs of perception, gerunds, and

relative pronouns.

(B) Participants

A total of 53 university students participated in Test 1 and are in
the 2" or 3" year and major in English, taking subjects of English
language and culture. They have positive motivation for English

study and their proficiency ranges are at CEFR Al level.
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(C) Procedure

The graphs show the percentage of participants who got the right
answers and participants who wrote grammatically wrong answers or
chose inappropriate answers. In section 1, they were instructed to
translate six Japanese sentences into English. In section 2, they wrote
answers in each bracket. In section 3, they chose the right answers
from number one to four, and in section 4, they wrote a free
composition using relative pronouns. The evaluation criterion is
shown below each question and the right answers and errors that

participants actually made are shown below each graph.

2.1.4 Results
[ First section of Test 1 ]
O FDOBRXEAVIEINADEETF T,
Evaluation criterion : Whether or not the indefinite article “a” was
correctly used in front of the countable noun “driver”. And “My

father is a driver of a bus” was also regarded as a correct answer.

AT 0

graph 1
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Right example

[o] My father is a bus driver.

[o] My father is a driver of a bus.
Error example

[x] My father is bus driver.

[x] My father is driver of bus.

@ PRI DOEREIZ K 2 S0,

Evaluation criterion: Whether or not the preposition “in” was used

adequately.
1% —\
O
[P
—oTh no answer
N=53
graph 2

Right example

[o] (Please) Come to my office in the early morning.
Error example

[x] Come to my room early morning.

[X] Come to my room at early morning.

@ MNBEXLEDONEKLWTT,
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Evaluation criterion : Whether or not the adjectival usage of to

infinitive was used adequately.

13%

Right example
[o] I want something to eat.
Error example

[x] | want to eat something.

@ TNy 7B ENT,
Evaluation criterion : S+V+0+C “I had my bag stolen” and the

passive “My bag was stolen” were regarded as a correct answer.

%
b }/—23%

O
B X

o ariswer

'?'4%—"/

graph 4
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Right example

[0] | had my bag stolen.
[0] My bag was stolen.
Error example

[x] I was stolen my bag.

® FL 1% 2 W[ AT 2> 5 (since two hours ago) AR % #t A TV 5,
Evaluation criterion : Whether or not the present perfect

progressive “I have been reading” was used adequately.

—4 3% O
5T%

N=53
graph 5
Right example
[o] I have been reading a book since two hours ago.
Error example
[x] I have read a book since two hours ago.

[x] I have reading a book since two hours ago.

® 2HETXFFRRAUZODPRICH I E TS EI N,
Evaluation criterion : Whether or not the interrogative adverb “why”

22



was used, and the word order (why+S+be-V+adjective) was correct
in the indirect question.

& An incorrect use of the be-V, such as “is” instead of “was”, and
the use of a different expression , such as “did not come” were

regarded as a correct answer.

4% —\.,\
ad%
QO
[ e
no answer
\—62%
N=53
graph 6
Right example
[o] Let me explain why Akiko was absent.
Error example
[x] Please me, why was Akiko absent.
[x] Please explain what Akiko absent.
[ Second section of Test 1]
O BATIEZZ+WTHRAT D,
You come of age ( ) 20 ( ) Japan.

Evaluation criterion: Whether or not the preposition “in” was used

adequately.

23



 g—

O
[

o arnswer

\—91%

N=53
graph 7
Right answer
[c] You come of age at 20 in Japan.
Error example
[X] You come of age of 20 in Japan.(7subjects)

[X] You come of age to 20 in Japan.(6subjects)

Evaluation criterion: Whether or not both preposition “at” and “in”

were used adequately.

o | /—2 3%

Q
[ s

o answer

T 4%

N=53

graph 8
% As to the question, the number of subjects who could use

24



preposition “at” was 0.

@bLAPEAEERL, AP EZKITTE DI,

If 1 ( ) a millionaire, 1 ( ) ( )
( ) the world.

Evaluation criterion: Whether or not the subjunctive past “were,
could (would), travel” was used adequately.

% A use of a different verb, such as “trip”, “go”, “visit” were
regarded as a correct answer. And “around” is not included in
evaluation criterion because it was used to invite subjects to write a

verb phrase.

Sk

\—62‘}5

N=53
graph 9
Right answer
[o] If I were a millionaire, I could travel around the world.
Error example

[x] If I was a millionaire, | could travel around the world. (9subjects)

@ BEEELIAEBERZL-TWDIRR, RIT—MELTX,
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You have many comic books. Please lend me ( ).
Evaluation standard : Whether or not the pronoun “one” was used
adequately. And different pronouns, such as “it” and “some” were

regarded as an incorrect answer.

E%

\\—9 4%

N=53

graph 10
Right answer
[©] You have many comic books. Please lend me one.
Error example
Most learners understand prepositions.
The number who answered “this” was one, who answered “a book” was

2

one, and who answered “it” was one.

[ Third section of Test 1]
O RITHIPORDILE, TOEXITADOIIICAZ D,
( ) from an airplane, the islands look like dots.
1. Are seen 2. See 3. Seeing 4. Seen
Evaluation criterion : Whether or not the passive usage of the

participial construction was comprehended and used adequately.

26



—4 3% O

N=53
graph 11
Right answer
[0] Seen from an airplane, the islands look like dots.
Error example
[x] Seeing from an airplane, the islands look like dots.(All subjects

who made error chose 3.)

Q@ EFOLFEFTENINAT T EERXLO0%Z L& ATV,

The boy was watching a monkey ( ) a banana.

1. ate 2. eat 3. eats 4. was eating

Evaluation criterion : Whether or not the verb of perception usage

for S+V+0O+C was comprehended and used adequately.

1T
,.‘f—

graph 12
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Right answer

[0] The boy was watching a monkey eat a banana.

Error example

[x] The boy was watching a monkey eats a banana. (20subjects)
[x] The boy was watching a monkey ate a banana. (12subjects)

[x] The boy was watching a monkey was eating a banana. (12subjects)

@ B DA 2 B & e S,

Brush your teeth before ( ) to bed.

be going 2. 90 3. going 4. to go
Evaluation criterion : Whether or not the gerund after the

preposition usage was comprehended and used adequately.

250

\—?5%

N=53
graph 13
Right answer
[o] Brush your teeth before going to bed.
Error example
[x] Brush your teeth before go to bed. (12subjects)

[x] Brush your teeth before to go to bed. (1subject)
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@ FENGFERAbBONIE, HERGERA BN D,

Some like English, and ( ) prefer math.

1.another 2.others 3. the other 4. the others
Evaluation criterion : Whether or not the comparative usage of

personal pronoun was used adequately.

49%
\519% m X

N=53
graph 14
Right answer
[0o] Some like English, and others prefer math.
Error example
[x] Some like English, and the others prefer math. (17subjects)

[x] Some like English, and the other prefer math. (9subjects)

[ Fourth section of Test 1] Write an essay of about 5 sentences on
what you want or plan to do this summer vacation. You must use

relative pronouns.

Evaluation criterion: Whether or not the relative pronoun (who,
which, that, what, whom, whose) was comprehended and used

adequately, and all subjective, objective, and possessive cases were
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regarded as a correct answer.

/—36%

E4%

N=53

graph 15
Right example
[o] I want to go the beach which is the most beautiful in Hiroshima.
[o] I want to meet my friends who played basketball when they were
high school students.
Error example
[x] I’m going to visit hotel where I’ve been before.
[x] I'm planning to go to Kyoto where my mother was born.

[*] T want to study why Okinawa’s sea is beautiful.

The following table shows the results of participants A to H,
who got the right answer and who got the wrong answer for four
grammatical items. R stands for “right answer” and W stands for

“wrong answer”.
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Articles Passive Verbs of Participial

tense perception | construction
A W W R R
B R R W W
C R R R R
D W W W W
E W W W W
F wW w w w
G W w W W
H W w W W

N=8

Table 1 “The result of Test 1”

2.1.5 Analysis and Discussion
In regard to the Hypothesis 1, the result was contrary to my
expectation. Participants will not make

errors concerning

grammatical items such as articles, pronouns and word order.
However, examinees committed errors in the use of articles in
particular. The second hypothesis proposed that participants will
make errors about grammatical items such as prepositions and tense.
As such, they wrote the wrong answer for the question of prepositions
and tense. Hypothesis 3, in which participants will make errors
concerning grammatical items such as subjunctive mood, participial
construction and verbs of perception showed that participants really

made errors about subjunctive mood, participial construction and verbs
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of perception.

2.2.1 Aim of Test 2

The aim of the Test 2 (See Appendix 3) is to examine whether or
not the Interaction activity (pair work) can decrease and inhibit errors
which they would not be able to correct in Test 1 (See Appendix 1).
That is, Interaction between learners can raise their grammatical
awareness, through the process of either partners can recognize errors

or talk to each other about what is wrong.

2.2.2 Hypothesis
In this study two hypotheses were proposed.

Hypothesis 4: A subject who did not answer grammatical questions
correctly about articles, passive tense, verbs of perception and
participial construction in Test 1, will be able to recognize and correct
errors which they would not be able to correct by themselves, if
appropriate information or suggestion about grammatical items
concerned were provided through Interaction by her partner who could
answer correctly the same grammatical questions in Test 1.

Hypothesis 5: A pair who did not answer grammatical questions
correctly about articles, passive tense, verbs of perception and
participial construction in Test 1, will be able to recognize and correct
errors which they would not be able to correct by themselves, if
appropriate information or hints were exchanged through Interaction

between them.
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2.2.3 Method
(A) Materials

I made an exam focusing on grammatical items such as
(1)articles, (2)passive tense, (3)verbs of perception, (4)participial
construction, comparative degree and future perfect tense. The
grammatical items of Test 2 were based on the percentage of how many

people made errors in Test 1.

(B) Participants

A total of 8 participants cooperated with the test. They were
chosen from 53 people who took Test 1. Participants are university
students who are in the 3™ year, majoring in English, and are taking
English teaching method classes, so have a high motivation for English
study. Their English proficiency ranges are at CEFR Al level.

Participants were divided into four groups according to the
percentage of correct answers from Testl as follows. Each pair in the
“RightxWrong group” consisted of two subjects, one who answered all
or half grammatical questions about articles, passive, verbs of
perception and participial construction in Test 1 correctly, and the other
who did not. On the contrary, each pair in the “WrongxWrong group”
consisted of two subjects, both of whom missed all grammatical

questions about these 4 grammatical items.
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Pair group

Right x Wrong group | Wrong x Wrong group

Pairl A x B Pair3 E x F

Pair2 C x D Pair4 G x H

(C) Procedure

Participants A to H were told to translate Japanese sentences
into English, which requires grammatical knowledge and linguistic
operation about (1)articles, (2)passive tense, (3)verbs of perception,
(4)participial construction, (5)comparative degree and (6)future perfect
tense. However, two of the six sentences, which concern comparative
degree and future perfect tense, were distractors that have no
grammatical errors and need no correction.

The following table shows the results of participants A to H,
who got the right answers and who got the wrong answers for the four
grammatical items. R stands for “right answer” and W stands for

“wrong answer”, and T 1 stands for Test 1 and T 2 stands for Test 2.

2.2.4 Results and analysis
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Pairs Subjects Articles Passive Verbs of Participial | Comparati Future

tense perception | constructi | ve degree perfect

on tense
TL (T2 | T1 | T2 | T1 | T2 | T1 | T2 T2 T2
Pair A WI|I R | W]|R R I W | R W R \W
1 B R R R R | W | W | W/|W R \W
Pair C R R R R R |1 W|R | W R \W
2 D W IR W W |W|W W | W R W
Pair E wW i w W W | W |W W | W w R
3 F wiIw W W|W|R W | W w R
Pair G W R W W | W W |W | W R \W
4 H W IR W W |W|W W | W R \W

N=8

Table 2 “The results of Test 1 and Test 2”

and C who could answer correctly in Test 1 played a role as a teacher,
that is, they recognized the error, pointed it out and told their partners
A and D who did not answer correctly in Test 1.

partners A and D could conduct the right answer in this test.

result of the article question supports Hypothesis 4.

the right answer, and as such, | can say that the Interaction is effective

for her.
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On the other hand, regarding the Interaction verbs of perception
question and participial construction question, almost all subjects did
not answer correctly, only subject F got the right answer. | cannot say
that Interaction is effective concerning those two grammatical items.
| suggest that the issue is related to contents of Interaction.

As for the Interaction of article question, pair 4 noticed an error
and conducted the right answer, but pair 3 could not get the right
answer. Therefore, | can say that the 1 pair who got the wrong answer
in Testl was aware of the errors, and could find the right answer

through this pair activity.

2.3.1 Aim of Test 3

Test 3 (See Appendix 5) is intended to investigate the extent to
which learners raise grammatical awareness through Interaction. That
is, to clarify whether or not the subjects reconfirm grammatical items
which they could answer correctly in Test 2 (See Appendix 3).
Moreover, | wanted to clarify whether or not the subjects recognize and

correct errors which they did not answer correctly in Test 2.

2.3.2 Hypothesis
In this study hypothesis 6 was tested: Interaction between
learners may help to secure their grammatical knowledge so that they

can do as well as in Test 2 or better than in Test 2.
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2.3.3 Method
(A) Materials

Test 3 (See Appendix 5) is a review test that deals with
grammatical items such as: (1)articles, (2)passive tense, (3)verbs of
perception, and (4)participial construction, which have already been

treated in Test 2.

(B) Participants
The same participants took part in Test 3, but they did not make

pairs and they took the test individually.

(C) Procedure

Participants A to H were told to translate Japanese sentences
into English or chose the right answer from the number 1 to 4, which
requires grammatical knowledge and linguistic operation about
(1)articles, (2)passive tense, (3)verbs of perception, and (4)participial
construction. Table 3 indicates the results of Test 3, and shows who
got the right answers, and who got the wrong answers for four
grammatical items. R stands for “right answer” and W stands for
“wrong answer”, and T 1 stands for Test 1, T 2 stands for Test 2, and T

3 stands for Test 3.

2.3.4 Results and Analysis
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Pairs Subjects Articles Passive Verbs of Participial | Comparati

Future

tense perception | constructi | ve degree perfect

on tense

T|T|T|T|T|T|T|T|T|T|T|T T2 T2
1123|1231 }2|3|1]2]3

Pair A WRIWWR|RIRIWWR|W W R \W

1 B RIRIRIRIRIWWW W W W R R \W

Pair C RIRIWR|IRIRIRIWIR|R|WW R \W

2 D WIRIRIWW W W W W W W W R \W

Pair E WIWWWWWW W W W W W w R

3 F WIWWWWWWR|W W W W w R

Pair G WIRIRIWWWW W R|W W|R R \W

4 H W RIRIWWWWWR| W W W R \W

N=8

Table 3 “The results of Test 1, 2 and 3"

When answering questions on articles, participants A and C, who
got the right answer in Test 2, did not answer correctly in this test.
But participants D, G and H achieved the right answer in the same way
as in Test 2.

The question about the passive tense, participant B who got the
right answer in Test2, gave the wrong answer in this test. On the
contrary, participants A and C got the right answer in Test 2.

As for the verbs of perception questions, participant F, who got

the right answer in Test 2, gave the wrong answer in this test. On the
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contrary, participants C, G and H who gave the wrong answer in Test 2,
gave the right answer in this test. Also, concerning the participial
construction, participants B and G who got wrong answer in Test 2,
could get the right answer in this test.

In conclusion, some participants could secure their grammatical

knowledge so that they can do as well as in Test 2 in each test.
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Chapter 3

Proposal for effective instruction method

3.1 Articles

In this study, | will want to propose an effective instruction
method that deals with articles. The first reason why | chose article in
the four grammatical items is that the results of the improvement
percentage is most highest of the four grammatical items. The second
reason is that the result of the examination about articles has a higher
percentage of subjects that got the wrong answers in Test 1 (See
Appendix 1). In Test 1, 83 percent of participants gave the wrong
answer to questions about the verbs of perception, and the next 74
percent participants gave the wrong answer on a question about passive
tense and the question about preposition. Third, over 50 percent of
participants gave the wrong answer on a question about articles,
questions about present perfect progress, questions about subjunctive
mood, questions about participial construction and questions about
relative pronouns. In these grammatical items, articles have the most
highest frequency of use. Therefore, | propose an instruction method

for articles in this chapter.

3.2 Textbooks
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In this section, | confirm how articles are treated in the six

textbooks that are used at junior high schools. The following tables

show (1)the title of the textbook, (2)the page number of first

appearance of indefinite articles “a” or “an” and its sentence,
(3)whether there is an explanation about indefinite articles or not,
(4)the page number of first appearance of definite article “the” and its
sentence, and (5)whether there is an explanation about definite articles
or not. Moreover, the marks “X”, “O”, and “©” represent the degree

of each explanation; “ X stands for “noting”; “O > stands for “there is

an explanation”

; and “© > stands for “there is a detailed explanation”.

1 2 3
Sunshine 1 P.16 / Are you a junior high school student? X
NEW HORIZON 1 P.16 / Is this a park? X
ONE WORLD 1 P.24 / Is this a music room? O
TOTAL ENGLISH 1 P.24 / | have a cat. ©
COLUMBUS 21 P.18 / I’'m a junior high school student. X
NEW CROWN 1 P.21 / This is a nice kite. X
Table 4 How indefinite articles are treated in six school textbooks
1 4 5
Sunshine 1 P.17 / Are you a student at the same school, Mike? X

NEW HORIZON 1

P.25 /| play the guitar.

ONE WORLD 1

P.32 / Yes, I’m in the school band.
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TOTAL ENGLISH 1 | P.45/ Me, too. | play the guitar. X

COLUMBUS 21 P.36 / Hiro, Sarah’s on the Internet. X

NEW CROWN 1 P.26 / This is the ball. X

Table 5 How definite articles are treated in six school textbooks

3.3 Analysis of a textbook

Judging from the above, there is not enough sufficient
explanations in most of the school textbooks. In this section, |
analyze one textbook that has the most detailed explanation out of the
six textbooks. | predict that how a teacher gives a lesson and how
they explain the grammatical item with it. The following conversation

is used actually in “TOTAL ENGLISH 1~, pp. 24-25.

A boy: | have a cat. Do you have any pets, Ms. Beck?
Ms. Beck: No, | don’t. But | want a dog.
A boy: How about you, Aki?

AKki: | have two dogs.

The following explanation is written at the bottom of the same

page with pictures.

®1 >OLDIZTHOWNWTEH & X

| have a cat. | have a book.

| have an apple. I have an orange.

42




Moreover, the textbook has a more detailed explanation on p. 38

as follows.

Q@i 2o sbDERITDH L X (p.24)

MlODBHEDIIHOWTEFD LETIE, AFOAFTICa 2T an 2B £ 7,
1) FTECHEIFEORICITas®EE T,

I have a cat. I have a pen. I have a book.

2) BHF (AARFEO [7, 4, v, =, & ITEWE) THELFEOHNIC
¥ an & & & £ 9,

I have an apple. I have an orange.

3) my family o X 52, AFOHNIIC [~ ) LW BROFENL D & &
Wik a an IV EH A,

| have a picture of my family.

This textbook explains articles concretely and the teacher is able
to give a lesson to students explicitly in line with the textbook.
However, even a lot of university students make errors concerning
articles, and some textbooks do not have an explanation at all. |
conceive that an important factor for understanding grammatical items
is the sufficient explanation by a teacher, Input, Interaction, Output
and Task between learners. Thus, | propose an activity and a lesson

procedure in the next section.

3.4 Lesson procedure

In this section, | propose a lesson procedure to learn about for
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articles. Teachers use this teaching method when they deal with
articles in a textbook. The following flow chart shows the lesson

procedure and its explanation are at the bottom.

Warm-up

Introduction

J

Input activity between students

Interaction activity between students

Explanation and direction by a teacher

Output and Task activity
between students

Warm-up
The teacher begins a conversation with small talk using an

article.

Introduction

The teacher explains what students should do today and to make
pairs. Next, the teacher distributes two kinds of cards and paper
among the students. A sentence is written on each card, one is an
English sentence, including an article, and the other is a Japanese

translation of the English sentence. Both sentences are different from
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their partner’s sentences. The teacher shows how to do activity with

examples themself.

Input activity between students

Students start doing the Input activity. Either of the partners
reads a sentence on the card regardless of whether the students
understand the sentence or not, and the other listens to it. After
repeating the activity five times, change over roles. Through the

activity, students give and get Input from each other.

Interaction activity between students

Students write a Japanese sentence on paper and then say it.
The Japanese sentence is a translation of an English sentence that was
given from a partner, and the partners listen to it in turn. After this
activity, students who say the Japanese translation first, write and say
the original English sentence again. Then, some students will make
errors because they do not have the knowledge of grammatical items.
If they forget to write or say the article, their partners point out their
mistakes. Through Interaction, students can be aware and correct

each others errors.

Explanation and direction by a teacher
After the Interaction activity, the teacher explains a
grammatical item, and article that the students practiced a short time

ago. The teacher should check two kinds of sentences that the
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students wrote, and correct it if the teacher discovers some errors.
The teacher also treats contents of a textbook, and explains how the

article is used in the textbook at last.

Output and Task activity between students

After an explanation by the teacher, students begin the activity
again. Either of partners writes and says an English sentence and the
other checks and listens to it. Probably, most students can say an
English sentence correctly. If a students make an error, then their
partner can give a hint or they may tell the answer. Through the

activity, students give their Output and give a task to partners.

3.5 Proposal and conclusion

In chapter 2, | have investigated Interaction effectiveness
through three tests, and the results have revealed that some students
correct errors through the activity, especially articles. In Test 2 and
Test 3, participants D, G and H could get the right answer through
Interaction. Furthermore, participants G and H, who are in a pair,
could become aware of errors and could correct then, nevertheless both
did not get the right answer in Test 1. However, because | could not
get a desirable result from other grammatical items, | proposed an
instruction method that is mixed with many factors.

In this chapter, | propose an instruction method using Input,
Interaction, Output and Task, referring to theoretical background and

recent studies in chapter 1. It is very significant that students learn
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grammar not only from a teacher, but also by themselves so as to find
and correct errors between them. In this proposal, students can
experience many activities. Therefore, this proposal is effective for
students to learn grammatical items ourselves.

As | noted above, Japanese teachers tend to instruct English
explicitly, however, Japanese learners of English make errors when
using articles. Based on this fact, | suggest an implicit instruction
method that teachers get learners to become aware of grammatical
errors and correct them first, and then an explanation of grammatical
items should be taught by a teacher later. 1 insist that this implicit
instruction is effective for students to decrease and inhibit article

errors.
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Appendix 1

[1] ROBAFELEFBITELTFIW,

DO  FOBR I I AROELEFTT,

@  HIRICEOERIZ K SV,

@ AUNERDZLORELNTT,

@  FANINRNY T EERENT,

®  FAIE 2 BEREATA 6 (since two hours ago) A %t A TV 5,

® BETFFMRAUTEODFMITHASETIZE N,

[2] ( ) NICESERFEZANTTIV, Ty amZiZ1ELNAD ERA,

O HBHARTIE T THRAT D,
You come of age ( )20 ( ) Japan.

Q@ bLLEPHITREERL, AP ZRITTE DI,
If1( ) a millionaire, | ( ) (

@ B IAEBREZL > TWAHA, RIC—HELTE,
You have many comic books. Please lend me ( ).
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Appendix 1

[3]( ) RIZANDDIZHEBEY L BONEEEZ 4 OOBRBOFNS —DOEITRAT, 1~4D
RFICOZMT TR,

O FATHE»DRL &, TORBXITRO L IITHZ S,
( ) from an airplane, the islands look like dots.
2. Are seen 2. See 3. Seeing 4. Seen

Q@ ZFOMEITIENBATFTERENL0% Lo & Tz,
The boy was watching a monkey ( ) a banana.
2. ate 2. eat 3. eats 4. was eating

® BEORNIHZEE IV,
Brush your teeth before ( ) to bed.
1. be going 2.90 3. going 4.t0go

@ FENHZXRABLWIIL, BEPHFZRADBWND,
Some like English, and ( ) prefer math.
1. another 2. others 3. the other 4. the others

[4] HRFEBZOELRAIZLIZNE B ETHIZONT, £20X. EBICTFEL TWAERIZCOWNT, B
BRARLFZHWT 5 I THRICEBTEI LT EEY,

BRI ETT, TWHHEZLITHVNE D T8 VE LK,
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Appendix 2
2016 410 H 3 H

FLOE LT, AERFBEFE U RER SO S FEIUEFR 2 FORMRAL L L ET,
ZOEIFRIC LW FAOHFERAEIC ZH W EZMICH Y R E 5 TEVWET,
LUF OIS & EEFHA RGO L, (ERE1T-o TS,

[~TEEREIC >N T

C BANCIRE L T ST BRI T 6 T, RN 1 M & MR 3/ Hh v %
T, FT. M1~ 6 DB L EFHHA, ENENDOILFICENRBY BH D L BoH{E/IT, £hdd
RO THDEHW LI-EEBEEIELWHEBZ OV TRT E+HRIELEo T EE N,

- FRE ARRICITAS R 2 L= S fREMN D 0 90T, ZRiTiX. VBB BEXRI L, QMEFES
BARERE, QEWVICHE LA 22 LRI ONT)~RQ)DEE S LICTE 3 F TN HRICEX
AT TEENY,

cEELEAVO%, BESIRSTEMICE S TV D L Bo B EIXE LWREZEEMCTEA LT S
W, BIECAIELWE o728 TRRV L) ERRALTLIZE Y, 2B, b LHEF LMEN—
B LRWGHRITENEN R R DMEZTLAL TOIEENWTHEBNEE A,

[FFfERRIEIZ >V T

ST IEBREA TSN TRT LD, RO FREMEEL L TEATHE LTI EEY,

[EEFH]

- X7 EENRE, RERAK, £ U CBIROBRBREO Th EhOAKICIX, ZERSZFEATIH
BHYVEFTOT, BTRAZBENELES, WAL TN EERS 2R L2 A ZRE
TEL L) FNEF—UE L EFADTIRLLITEE N,

- BESCOFEIZ OV TIEBHAZTH I ENMTEEFHADOTI TALIIZ SN,

CFRERITIAB E SETWEEEETR, ETLICHT VFEERNS v F—XRy MI—OERALAR
WTLEEW,

[#2H B iR & GETIC >V

EEHEE, BF22A5 10 H 12 HOK)DFHE 12 BF 30 932 & STV =2 & £3, S0 3 [
DA—NR v 7 KT, _TIEBRE, AR, FHERMEO 3 S>OR Yy 7 ARHHDOT, TLEh
A B\ L ET,

PLE, ZHAORE L BEOWE LET,
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Appendix 3 (A)
FRE M7 1)

i

RS

WO 1~ 6 1%, BAXDOERZBEY REICRLIZHDTY, OISO FITHER
RBODBDHDLBoTGEIT, TNFRY THD LYW L7-BH & ELWAEIZOWTRY
EHBITFELE > T &,

PR FARICIIE RS LI M L FEEMY H Y T 0T, ZMCiE. OB2RB X722 L., (2
HEIBRIEZNE, QEWCFE LA R ETO20TO~@)DHFEEZI LIZTE BT
M BHIZEBZAATIEZE Y, BLAVDHE, BIESIHIEMICER TS L Bol-i
AIXELWREZBEMIEAL TEIWN, EXBELWE BoGaICid FRY 2 L)
EEALTLKEE, BB, b LEFLEES —HL2WERIIETNENRRIBEEELTEA
LTWEZEWTHREWERA,

M1 ZDOVEITIRD AT T E2RERLD%E Lo L ATV,

The boy was watching a monkey eats a banana.

[ 2 AAGEZE < DIFETIE EMETITRY,

To write Japanese is not as easy as to speak Japanese.

[#18 FLDOFBRE I N ADEIERT T,
My father is driver of bus.

W4 AT DR L. TOEXIIRDOLIITRZD,
Seeing from an airplane, the islands look like dots.

56 FMINy V2B ENT,
I stolen bag.

6 SEFRI~MTo726, 5EBEIZRS,
I'll have been to Tokyo five times if I go there again.
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Appendix 3 (B)
FREFAME(RT 2)

i

RS

WO 1~ 6 1%, BAXDOERZBEY RELIZRLIZHDTY, FRHOETDHFITHER
RBODBHDLBoTGEIT, TNFRY THD LYW L7-BH & ELWAEIZOWTRY
EHFITFELE > T &Y,

FEE RIS LI M L FEEMY H Y 3T 0T, ZMiCiE. OB2RBx7=2 L., (2
HEIBRIEZNE, QEWCFE LA R ET20TO~@)DHFEEZT LIZTE BT
M BHIZEBZAATIEZEY, BLAVDHE, BIESIHIHEMICER TS L Bol-i
AIXELWREZBEMIEAL TEEWN, EXBELWE BoG&ICid BRY R L
EEALTLKEE, BB, b LEFLEES —HL2WERIIETNENRRIBEELTEA
LTWEZEWTHREWERA,

M1 ZDVEITIRD AT T E2RERLD%E Lo L ATV,

The boy was watching a monkey was eating a banana.

[ 2 AAGEZE < DIFETIE EMETITR,

To write Japanese is not as easy as to speak Japanese.

[#18 FLDOFBRE I N ADEIERT T,
My father is driver of bus.

4 AT DR L. TOEXITRDOLIITRZ D,
Seeing from an airplane, the islands look like dots.

56 FMINy 2B ENT,
I stolen bag.

6 SEFRI~MTo726, 5EBEIZRS,
I'll have been to Tokyo five times if I go there again.
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Appendix 3 (C)
FRE (T 3)

i

RS

WO 1~ 6 1%, BAXDOERZBEY RELIZRLIZHDTY, FRHOETDHFITHER
RBODBHDLBoTGEIT, TNFRY THD LYW L7-BH & ELWAEIZOWTRY
EHFITFELE > T &Y,

FEE RIS LI M L FEEMY H Y 3T 0T, ZMiCiE. OB2RBx7=2 L., (2
HEIBRIEZNE, QEWCFE LA R ET20TO~@)DHFEEZT LIZTE BT
M BHIZEZAATIEZEY, BLAVDHE, RIESIHIHEMICER TS L BoT2
AIXELWREZBEMIEAL TIEEWN, EXBELWE BoGaICid FRY 2 L)
EEALTLKEE, BB, b LEFLEES —HL2WERIIETNENRRIBEELTEA
LTWEZEWTHREWERA,

M1 ZDVEITIRD AT T E2RERLD%E Lo L ATV,

The boy was watching a monkey was eating a banana.

[ 2 AAGEZE < DIFETIE EMETITR,

To write Japanese is not as easy as to speak Japanese.

[#18 FLDOFBRE I N ADEIERT T,
My father is driver of bus.

4 AT DR L. TOEXITRDOLIITRZ D,
Seeing from an airplane, the islands look like dots.

56 FMINy 2B ENT,
I had been stolen my bag.

6 SEFRI~MTo726, 5EBEIZRS,
I'll have been to Tokyo five times if I go there again.

53



Appendix 3 (D)
FREFAME(RT 4)

i

RS

WO 1~ 6 1%, BAXDOERZBEY RELIZRLIZHDTY, FRHOETDHFITHER
RBODBHDLBoTGEIT, TNFRY THD LYW L7-BH & ELWAEIZOWTRY
EHFITFELE > T &Y,

FEE RIS LI M L FEEMY H Y 3T 0T, ZMiCiE. OB2RBx7=2 L., (2
HEIBRIEZNE, QEWCFE LA R ET20TO~@)DHFEEZT LIZTE BT
M BHIZEBZAATIEZEY, BLAVDHE, BIESIHIHEMICER TS L Bol-i
AIXELWREZBEMIEAL TIEEWN, EXBELWE BoGaICid FRY 2 L)
EEALTLKEE, BB, b LEFLEES —HL2WERIIETNENRRIBEELTEA
LTWEZEWTHREWERA,

M1 ZDVEITIRD AT T E2RERLD%E Lo L ATV,

The boy was watching a monkey ate a banana.

2 AAGEZE < DIFETIEEMETIER,

To write Japanese is not as easy as to speak Japanese.

[#18 FLDOFBRE I N ADEIERT T,
My father is driver of bus.

4 AT DR L. TOEXITRDOLIITRZ D,
Seeing from an airplane, the islands look like dots.

56 FMINy 2B ENT,
I stolen my bag.

6 SEFRI~MTo726, 5EBEIZRS,
I'll have been to Tokyo five times if I go there again.
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Appendix 4

FRE

i
i
B
Ny

] LIZOWTOFELEVDRE

(1)

(2)

(3

R 1 2880 THBLHMLI-REITIIETEL-fBE 2 7 v T A TEEAL, E
LWeERBSBEIZiE MRl ERALTLEE N,

B2 IZ2WTOFELEVDORE

(1)

(2)

(3)

Bl 2 By ThHARLHUMLI-BAITIIFTELEBELZ 7 Ve TV ATRRAL, E
LWEBSEHZAIZIZ TRV RL] LRRALTLIEIN,
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Appendix 4

Bl 3 IZOWTOFELEVDOHNE

(1)

(2)

(3)

R 38 20 THD LM LI-BREITIIFTEL-fBE 2 7 v T ATEEAL, E
LWeERBSBEIZiE MRl ERALTLEE N,

B4 12OV TOFELEVDORE

(1)

(2)

(3

Bl 4 B0 THR LU LI-BBITIXFTELERELZ 7 Ve TV ATRRAL, E
LWEBSEHZAIZIZ TRV RL] LRRALTLIEIN,
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Appendix 4

BI5 IZOWVWTOFELEVDORNE

(1)

(2)

(3)

Bl 5 B THALHUWLI-BAITIIFTELEERELZ 7V TV ATRRAL, E
LWERBSEHBAIZIZ TRV R L] EERALTLEIN,

Bl 6 12DV TOFELEVDORNE

(1)

(2)

(3)

Bl 6 "8y THALHUW LI-BAITIXFTELIEMELZ 7V TV ATRRAL, E
LWEBo=HZA/ITX Bl ERRALTLIEZN,

BT LTc, NTIEBIREDOIERIZU TR T T,
gl i & AR Z LA LS BEVWWEZ LET,
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Appendix 5

P RERB R

PR
Al ( YNIZANDDIZEBEY L BN DL 4 DOBRBEOHFNS 107218

AT, 1~4 DEFIZOZMTITFT TSV,

M1 FITELFREFRIIART Yy MR ETH0% LTV,
I was watching Yoshiko ( ) basketball well.

1.play 2.played 3.plays 4.was playing

2 EIMBRLE, FAOBITITEERELY bES AR D,

( ) from the distance, my aunt looks younger than she really is.

1.Is seen 2.See 3.Seeing 4.Seen

[Bl ko AABL WU REFCHE LT ZE, 2721, B2 34T 5 M0 5 % 2
BALTLES Y,

1 FLOIF U & Algrandfather)|d % 7 o+ — OiEEE T T,

2 FIEKICTr—F2BIENT,

by my sister.

YeRPNAR T LT, 1ERIZLLETHKR T T,
WMUICHONE D ZTIWE LT, RO ZH TSN LET,
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Junior high school textbooks analyzed in Chapter 3

Columbus 21: English Course 1. B x: YA X FE. 2007. pp.

18-39.

New Crown 1: English Series New Edition. ®H 5: =4 % . 2006.

pp. 20-27.

New Horizon: English Course 1. R x: R m EF. 2007. pp.

16-25.

One World: English Course 1. ®# 5: #H H K. 2007. pp. 24-33.

Sunshine: Sunshine English Course 1. H® &(: BF&®. 2006. pp.

16-35.

Total English 1. O : K FH. 2007. pp. 24-45.

59



References

Andrews, K. 2007. The Effects of Implicit and Explicit Instruction
on Simple and Complex Grammatical Structures for Adult

English Language Learners. TESL-EJ, 11(2): 1-15

Bray, E. 2010. Doing role-play successfully in Japanese language

classroom. The Language Teacher, 24(2): 13-17.

Ellis, R. 1994. The Study of Second Language Acquisition. Hong

Kong: Oxford University Press.

Ellis, R. 1995. Interpretation tasks for grammar teaching. TESOL

Quarterly, 29: 87-105.

Ellis, R. 2010. Does explicit grammar instruction work?. NINJAL
PR TEGHN e Y= LB a—] (K% RFEREE
NN AT JEE A% ) . 2: 3-22.

Green, B. 2006. A framework for teaching grammar to Japanese
learners in an intensive English program. The Language

Teacher, 30(2): 3-11.

60



b <. 2014, THEBRKRFZAENRBEVWST WHE CEHEAICET
LAl [TMhtim&E] BIEAEGE KT, 99: 183-196.

Huang, J. 2010. Grammar instruction for adult English language
learners: A task-based learning framework. Journal of Adult

Education, 39(1): 29-37.

Hirano, K. 1980. Error Analysis of Compositions. [ I& 37 5 & %« 1

BB R ALAE] BB LB RS, 17: 35-47.

FrHEHE. 2012, [HEFEHEFEHFOZ T —lt>\» T [#HEME]
JUIN E BE R . 18(3): 23-42.

Krashen, S. 1982. Principles and Practice in Second Language

Acquisition. Oxford: Pergamon.

Mizumoto, T et al. 2012a. TR LY T EICBIT 2RO FiE

OF AT 5 %& %] IPSISIG Technical Report, 8: 1-3.

Mizumoto, T et al. 2012b. (KB EE R EHE a— "2 2 H Wiz
RAEXL O LEBRVFTEOBE P ] IPSI SIG Technical

Report, 5: 1-8.

if(l

B . 2006, [5 _SEESHE»L AR EiESEY
=+

B fEEE] . RE KEM



AR Z - B ARAD - M EFIE{. 2010, TRERL B S H A

. 5 o |1

JE—Blamr oM ZEIEE T -0 0 R #FZEA.

HE =, 20150 [EFBHEZICBITL22ROLBRVITE: H -5
mEAAMEO BRG] RAE KRB E .

e, 2003, [T &V BWAEGEFE KL RO T/ EHGETE K

hE O ZE—] . R A

VanPatten, B. & Cadierno, T. 1993. Explicit instruction and input

processing. Studies in Second Language Acquisition, 15:

225-243.

VanPatten, B. 1996. Input Processing and Grammar Instruction in

Second Language Acquisition. Norwood, N.J: Ablex.

VanPatten, B. and Benati, A.G. 2010. Key Terms in Second

Language Acquisition. London: Continuum.

Willis, J. 1996. A Framework for Task-based Learning. London:

Longman.

Willis, D. and Willis, J. 2007. Doing Task-based Teaching.

Oxford: Oxford University Press.

62



